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Abstract

This study aims to understand how individuals, in the course of their life histories, and mainly 
through experiential learning processes, build knowledge through the participation in a 
social movement. To this end, a qualitative research was conducted, using semi-structured 
interviews, to obtain life narratives from six participants of a Brazilian movement that brings 
to gether young people across the country: the Levante Popular da Juventude [Popular Youth 
Uprising].  The research allows us to understand how the educational experience lived in 
social movements favors the emancipation of individuals who experience it and lead to an 
awareness about participatory citizenship in face of local and global realities. 
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Este estudo teve por objetivo compreender como os sujeitos, no decurso de suas histórias de 
vida e por meio de processos sobretudo de aprendizagem experiencial, construíram saberes 
e conhecimentos na participação em um movimento social. Para tal, foi realizada uma 
pesquisa qualitativa, com recurso a entrevistas semiestruturadas, para obter narrativas de 
histórias de vida de seis participantes de um movimento brasileiro que reúne jovens em todo 
o país: o Levante Popular da Juventude. A pesquisa conduzida permite compreender como a 
experiência educativa vivenciada em movimentos sociais favorece a emancipação dos sujeitos 
que a vivenciam e leva a uma conscientização a respeito da cidadania participativa diante 
da realidade local e global. 
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ÉDUCATION POPULAIRE ET JEUNESSE: LE MOUVEMENT 
SOCIAL EN TANT QU’ESPACE ÉDUCATIF
Résumé

L’objectif de cette étude était de comprendre comment les sujets, au cours de leurs vie et 
par le biais de processus, en particulier ceux ayant trait à l’apprentissage expérientiel, 
ont construit des savoirs et des connaissances grâce à leur participation à un mouvement 
social. Des entretiens semi-structurés on été réalisés dans le cadre d’une recherche qualitative 
afi n de recueillir des récits de vie de six participants à un mouvement social brésilien, le 
Levante Popular da Juventude, qui rassemble des jeunes dans tout le pays. Cette recherche a 
permis de mieux comprendre comment l’expérience éducative vécue au sein de mouvements 
sociaux favorise l’émancipation des sujets et conduit à une prise de conscience de ce qu’est la 
citoyenneté participative face à la réalité à la fois locale et globale.
MOUVEMENTS SOCIAUX • ÉDUCATION POPULAIRE • JEUNESSE • APPRENTISSAGE

EDUCACIÓN POPULAR Y JUVENTUD: EL MOVIMIENTO SOCIAL 
COMO ESPACIO EDUCATIVO
Resumen

Este estudio tuvo como objetivo comprender cómo los sujetos, en el transcurso de sus historias 
de vida y a través de procesos principalmente de aprendizaje experiencial, construyeron 
saberes y conocimientos en la participación en un movimiento social. Con este fi n, se realizó 
una investigación cualitativa, utilizando entrevistas semiestructuradas, para obtener 
narraciones de historias de vida de seis participantes de un movimiento brasileño que reúne 
a jóvenes de todo el país: el Levante Popular de la Juventud. La investigación realizada 
nos permite comprender cómo la experiencia educativa vivida en los movimientos sociales 
favorece la emancipación de los sujetos que la experimentan y conduce a una conciencia sobre 
la ciudadanía participativa frente a la realidad local y global.
MOVIMIENTOS SOCIALES • EDUCACIÓN POPULAR • JUVENTUD • APRENDIZAJE
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SOCIAL MOVEMENTS ARE MARKED BY RELEVANT EDUCATIONAL PRACTICES AND PROCESSES, 

as they play an important role in the constitution of sociopolitical individuals, 
aware of their history and epoch, who recognize themselves as belonging to a 
particular social class, ethnicity and genre. As researchers in the human and social 
sciences, we are interested in understanding the educational processes that result 
in the formation of these sociopolitical individuals, due to their important role in 
social transformations that are necessary to achieve a more just and egalitarian 
society.

The educational processes that occur within social movements are usually 
characterized by exchanges of knowledge and practices of popular education 
between their members. This educational practice results in the internalization 
of new values   that generate differentiated practices, that is, they cause behavioral 
change concerning social and political issues of the context in which the subjects 
who experience such educational action are inserted.

When talking about popular education, we refer to what Brandão (2006) 
conceptualizes as an educational practice concerned with the production of 
an egalitarian society, committed to the transformation of social structures 
responsible for the exploitation of the popular classes by the ruling classes. This 
educational paradigm corresponds to a pedagogical practice that emerges from 
the context of popular experiences and it is strengthened as popular pedagogy 
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at the service of popular groups, with the purpose of politically organizing the 
individuals in their struggle against social inequalities. Thus, “popular education is 
not a variant or extension of school democratization, but else an emancipating conception that 
seeks to transform the social order and the educational system itself “, according to Carrilo 
(2013, p. 18).

This article presents the main results of a master’s research1, which 
aimed to understand what type of knowledge is built through the participation 
in a social movement and how this educational process occurs. This qualitative 
research involved semi-structured interviews to obtain life history narratives 
from six participants of a Brazilian youth social movement: the Levante Popular 
da Juventude.

This article is organized in three parts: in the first part we bring some 
contributions about education processes in social movements, placing them in 
the field of non-formal and informal practices of education. In the second part we 
describe the methodological path taken to carry out the research, showing the 
suitability of the life history methodology to deal with the research questions and, 
in the third part, we present the interviews analyses. This last part is organized 
in two moments: in the first, we present how the educational process in the social 
movement was understood by the participants, guided by a dialogical pedagogy 
that results in transformation and emancipation of the individuals who experience 
it and, in the second, we present in a more detailed way which knowledge was
built through the participation experience in this specific social movement.  In 
this last section, excerpts from the interviews will be presented to give evidence 
to the voices of the subjects who, at the same time, are agents and objects of an 
educational action that in its entirety and circularity transformed them. 

THE EDUCATIONAL DIMENSION OF SOCIAL MOVEMENTS 
Education is a broad process that occurs in the most diverse social spaces. As a 
child we learn the necessary knowledge for life in society within the family, at 
school and with the community where we live. As adults, learning and knowledge 
are also acquired in formal educational institutions, but also at work, partying, or 
shopping in the supermarket, or through any other daily activity.

Canário (2006) uses a well-known metaphor to illustrate the breadth of 
educational processes.  Referring to the image of the moon, which at certain 
times of the month has part of its figure darkened, the author compares it to 
the educational processes. The formal educational processes, represented by the 
luminous side of the moon, are visible to us, but the non-formal and informal 
ones are also present in social life, although they are not easily recognized or 
visible, as well as the dark side of that celestial body.

1 The research was conducted in the scope of an Adult Education and Training dissertation at the University of Porto and 

concluded in November 2017.
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Through this recognition of the breadth of the educational processes, it 
became possible to realize the relevance and the need to characterize different 
educational modalities as a continuum based on the diversity of levels of formalization 
of the educational action:  formal,  non-formal  and  informal  education.  According 
to  Fávero (2007), this typology has its origins in the 1960s in the context of 
“school education crisis”. According to the author, three factors are associated 
with this crisis. First, the growing demand for adult education after World War II 
and the inability of school systems to meet this demand satisfactorily. The second 
factor resulted from the questioning of the role of the school system in the social 
promotion of the individuals who participate in it. The last factor relates to the 
importance attached to the training of human resources for a rapidly changing 
industrial society.

Coombs & Ahmed (1974), considering it analytically useful and making 
the caveat that there is convergence and interaction between these three levels 
of education formalization, classified them according to the place, the type of 
action and the period in which these processes occur. Thus, informal education is 
the one from which individuals construct knowledge and skills through daily life-
long experiences, which are acquired in relationships with friends and family, in 
reading a book, in a trip… Being a non-systematic experience of education and, 
although not corresponding to processes with educational intentionality, informal 
education can be recognized in the educational effects it produces on the 
individuals.  In turn, formal education tends to occur in institutions such as 
schools and universities and is structured from an educational intentionality that 
takes shape in specific times, places and modes of pedagogical action, and is 
usually associated with assessment and certification processes.

Still according to Coombs & Ahmed (1974), non-formal education obeys 
to an educational intentionality and is systematic and organized, but, unlike 
formal education, occurs outside the formal education system, is tended to be of 
voluntary access and it’s directed to specific groups (e.g. age groups; professional 
groups), and may assume a wide array of forms such as training programs, adult 
literacy actions, community programs, leisure clubs activities, among other 
situations.

Gohn (2006) highlights some other aspects of non-formal education. According 
to the author it comprises:

[…] political learning of the rights of individuals as 

citizens; training individuals to work through skills learning 

and/or their potential development;  the learning and 

exercise of practices that enable individuals to organize 

themselves with communitarian goals, aimed at solving 

daily collective problems;  learning that enables individuals 

to read the world in order to understand what is going on 

around them; education developed by the media and in the 
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of the educational action:  formal,  non-formal  and  informal  education.  According 
to  Fávero (2007), this typology has its origins in the 1960s in the context of 
“school education crisis”. According to the author, three factors are associated 
with this crisis. First, the growing demand for adult education after World War II 
and the inability of school systems to meet this demand satisfactorily. The second 
factor resulted from the questioning of the role of the school system in the social 
promotion of the individuals who participate in it. The last factor relates to the 
importance attached to the training of human resources for a rapidly changing 
industrial society.

Coombs & Ahmed (1974), considering it analytically useful and making 
the caveat that there is convergence and interaction between these three levels 
of education formalization, classified them according to the place, the type of 
action and the period in which these processes occur. Thus, informal education is 
the one from which individuals construct knowledge and skills through daily life-
long experiences, which are acquired in relationships with friends and family, in 
reading a book, in a trip… Being a non-systematic experience of education and, 
although not corresponding to processes with educational intentionality, informal 
education can be recognized in the educational effects it produces on the 
individuals.  In turn, formal education tends to occur in institutions such as 
schools and universities and is structured from an educational intentionality that 
takes shape in specific times, places and modes of pedagogical action, and is 
usually associated with assessment and certification processes.

Still according to Coombs & Ahmed (1974), non-formal education obeys 
to an educational intentionality and is systematic and organized, but, unlike 
formal education, occurs outside the formal education system, is tended to be of 
voluntary access and it’s directed to specific groups (e.g. age groups; professional 
groups), and may assume a wide array of forms such as training programs, adult 
literacy actions, community programs, leisure clubs activities, among other 
situations.

Gohn (2006) highlights some other aspects of non-formal education. According 
to the author it comprises:

[…] political learning of the rights of individuals as 

citizens; training individuals to work through skills learning 

and/or their potential development;  the learning and 

exercise of practices that enable individuals to organize 

themselves with communitarian goals, aimed at solving 

daily collective problems;  learning that enables individuals 

to read the world in order to understand what is going on 

around them; education developed by the media and in the 
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media, especially electronic media etc.2 (GOHN, 2006, p. 28, 

own translation)

Thus, social movements are potentially an important setting for non-
formal and informal education, where moments of debate and reflection 
about certain social situations favor the construction of theoretical, technical, 
instrumental and ethical knowledge, as well as a deeper understanding of how 
our societies are structured and politically organized. Briefly, they are contexts 
in which those who participate in them potentially develop learning and build 
knowledge about rights and recognize themselves as subjects of individual and 
collective rights and duties.

Therefore, we argue that education is a broad process that occurs 
throughout life hence the experiences that the subjects live provide them with 
learning. Thus, according to Cavaco (2008), experiences can be understood as a 
process and as a product. When understood as a process, they refer to a set of events 
that occur throughout life, according to a timeline that builds the individual. As 
a product they are related to the ways of being, thinking and doing constituted 
throughout life.

Pires (2002) points out that for an experience to promote learning, it is 
necessary that the individual reflects on the lived situation and that this reflection 
leads him to a self-transformation, that is, the understanding of the experience 
he lived is an integration of previous experiences, of the values   and knowledge 
that the individual already had, intertwined with the recently lived experience.

METHODOLOGICAL PATH
The rationalist epistemological paradigm has elected formal educational 
institutions, such as schools and universities, as contexts from where knowledge 
is widespread and disseminated. In such institutions the elaboration of knowledge 
follows a specific methodological protocol, based on a rational logic of the 
pragmatic and utilitarian science, and which gives authority  to this knowledge in 
the perception of the communities in which it is produced, and as a consequence 
it is legitimized in the larger society where it is widespread.

This research breaks with the rationalist paradigm that considers scientific 
knowledge as the only one capable of explaining reality. We believe that it is 
possible to establish a dialogue between scientific and popular knowledge and, 
through this dialogue, to construct a valid knowledge, because in other spaces, 
beyond the formal, there are exchanges of knowledge and learning processes.

2 In the original: “a aprendizagem política dos direitos dos indivíduos enquanto cidadãos; a capacitação dos indivíduos 

para o trabalho, por meio da aprendizagem de habilidades e/ ou desenvolvimento de potencialidades; a aprendizagem e 

exercício de práticas que capacitam os indivíduos a se organizarem com objetivos comunitários, voltadas para a solução 

de problemas coletivos cotidianos; a aprendizagem de conteúdos que possibilitem aos indivíduos fazerem uma leitura do 

mundo do ponto de vista de compreensão do que se passa ao seu redor; a educação desenvolvida na mídia e pela mídia, 

em especial a eletrônica etc.”
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media, especially electronic media etc.2 (GOHN, 2006, p. 28, 

own translation)

Thus, social movements are potentially an important setting for non-
formal and informal education, where moments of debate and reflection 
about certain social situations favor the construction of theoretical, technical, 
instrumental and ethical knowledge, as well as a deeper understanding of how 
our societies are structured and politically organized. Briefly, they are contexts 
in which those who participate in them potentially develop learning and build 
knowledge about rights and recognize themselves as subjects of individual and 
collective rights and duties.

Therefore, we argue that education is a broad process that occurs 
throughout life hence the experiences that the subjects live provide them with 
learning. Thus, according to Cavaco (2008), experiences can be understood as a 
process and as a product. When understood as a process, they refer to a set of events 
that occur throughout life, according to a timeline that builds the individual. As 
a product they are related to the ways of being, thinking and doing constituted 
throughout life.

Pires (2002) points out that for an experience to promote learning, it is 
necessary that the individual reflects on the lived situation and that this reflection 
leads him to a self-transformation, that is, the understanding of the experience 
he lived is an integration of previous experiences, of the values   and knowledge 
that the individual already had, intertwined with the recently lived experience.

METHODOLOGICAL PATH
The rationalist epistemological paradigm has elected formal educational 
institutions, such as schools and universities, as contexts from where knowledge 
is widespread and disseminated. In such institutions the elaboration of knowledge 
follows a specific methodological protocol, based on a rational logic of the 
pragmatic and utilitarian science, and which gives authority  to this knowledge in 
the perception of the communities in which it is produced, and as a consequence 
it is legitimized in the larger society where it is widespread.

This research breaks with the rationalist paradigm that considers scientific 
knowledge as the only one capable of explaining reality. We believe that it is 
possible to establish a dialogue between scientific and popular knowledge and, 
through this dialogue, to construct a valid knowledge, because in other spaces, 
beyond the formal, there are exchanges of knowledge and learning processes.

2 In the original: “a aprendizagem política dos direitos dos indivíduos enquanto cidadãos; a capacitação dos indivíduos 

para o trabalho, por meio da aprendizagem de habilidades e/ ou desenvolvimento de potencialidades; a aprendizagem e 

exercício de práticas que capacitam os indivíduos a se organizarem com objetivos comunitários, voltadas para a solução 

de problemas coletivos cotidianos; a aprendizagem de conteúdos que possibilitem aos indivíduos fazerem uma leitura do 

mundo do ponto de vista de compreensão do que se passa ao seu redor; a educação desenvolvida na mídia e pela mídia, 

em especial a eletrônica etc.”
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As the objective of this  study  was to identify the knowledge that the 
subjects acquired by participating in a social movement and the way(s) this 
knowledge was produced throughout their experience, it was felt as necessary 
to know their life stories.  The life  trajectories  narratives also allow us to 
understand how the interviewed participants were constituted as persons and 
which experiences led them to get involved in a social movement. The method 
we adopted to understand the learning experiences of these subjects within the 
social movement, based on their own sayings and meanings on these learning 
processes and products, characterizes the study as qualitative.  According to 
Godoy (1995, p. 58, own translation), a qualitative research:

[…] involves obtaining descriptive data about people, places 

and interactive processes through the researcher’s direct 

contact with the studied situation, seeking to understand 

the phenomena from the perspective of the subjects, that 

is, the participants of the situation under study.3

In order to obtain the perspective of the individuals, the life story method 
was used, under the scope of a narrative-biographical approach. Historically, in the 
Ibero-American context, biographical narratives have had different approaches 
and interests, but the main one has been:

[…] to recover the historical memory of episodes, characters 

and events of particular personal and/or social relevance 

or the other history, the non-official history, of the people, 

of the minorities, of the losers, the peasant, the silenced 

or “silent ones”.4  (BOLIVAR; DOMINGO, 2006, p. 9, own 

translation)

Therefore, using the life story method, a relationship is established 
between the researcher and the participants.  This relationship makes it 
possible to access the reality of the persons to the extent that they relate their 
lives, reframing them.

In this sense, the research included open-ended interviews conducted 
with six participants of the Levante Popular da Juventude, namely two men, three 
women and a transgender woman, all of them residing in the city of João Pessoa - 
PB, aged between 19 and 30 years, with education levels varying between higher 
education attendance to master’s degree completion.  Participants also have 

3 In the original: “Envolve a obtenção de dados descritivos sobre pessoas, lugares e processos interativos pelo contato 

direto do pesquisador com a situação estudada, procurando compreender os fenômenos segundo a perspectiva dos 

sujeitos, ou seja, dos participantes da situação em estudo.”

4 In the original: “recuperar la memoria histórica de episodios, personajes y situaciones de especial relevancia personal y/o 

social o bien de la otra historia, la no oficial, la del pueblo llano, la de las minorías, los perdedores, los campesinos, los 

silenciados o ‘sin voz’.”
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As the objective of this  study  was to identify the knowledge that the 
subjects acquired by participating in a social movement and the way(s) this 
knowledge was produced throughout their experience, it was felt as necessary 
to know their life stories.  The life  trajectories  narratives also allow us to 
understand how the interviewed participants were constituted as persons and 
which experiences led them to get involved in a social movement. The method 
we adopted to understand the learning experiences of these subjects within the 
social movement, based on their own sayings and meanings on these learning 
processes and products, characterizes the study as qualitative.  According to 
Godoy (1995, p. 58, own translation), a qualitative research:

[…] involves obtaining descriptive data about people, places 

and interactive processes through the researcher’s direct 

contact with the studied situation, seeking to understand 

the phenomena from the perspective of the subjects, that 

is, the participants of the situation under study.3

In order to obtain the perspective of the individuals, the life story method 
was used, under the scope of a narrative-biographical approach. Historically, in the 
Ibero-American context, biographical narratives have had different approaches 
and interests, but the main one has been:

[…] to recover the historical memory of episodes, characters 

and events of particular personal and/or social relevance 

or the other history, the non-official history, of the people, other history, the non-official history, of the people, other

of the minorities, of the losers, the peasant, the silenced 

or “silent ones”.4  (BOLIVAR; DOMINGO, 2006, p. 9, own 

translation)

Therefore, using the life story method, a relationship is established 
between the researcher and the participants.  This relationship makes it 
possible to access the reality of the persons to the extent that they relate their 
lives, reframing them.

In this sense, the research included open-ended interviews conducted 
with six participants of the Levante Popular da Juventude, namely two men, three 
women and a transgender woman, all of them residing in the city of João Pessoa - 
PB, aged between 19 and 30 years, with education levels varying between higher 
education attendance to master’s degree completion.  Participants also have 

3 In the original: “Envolve a obtenção de dados descritivos sobre pessoas, lugares e processos interativos pelo contato 

direto do pesquisador com a situação estudada, procurando compreender os fenômenos segundo a perspectiva dos 

sujeitos, ou seja, dos participantes da situação em estudo.”

4 In the original: “recuperar la memoria histórica de episodios, personajes y situaciones de especial relevancia personal y/o 

social o bien de la otra historia, la no oficial, la del pueblo llano, la de las minorías, los perdedores, los campesinos, los 

silenciados o ‘sin voz’.”
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varied family income. The guiding questions of the interviews were combined 
so that they followed a timeline of the subjects’ lives and the topics of interest of 
the investigation.

The guiding themes for the interviews were: a) the place where they 
were born, the constitution of the family and the school/education path, b) the 
circumstances in which they learned about the movement, c) the reasons that led 
them to participate in the movement, d) the knowledge that they have built in 
the militancy and how this construction took place and e ) the main differences 
that they perceive between the way the learning was built in the movement and 
in their formal processes of schooling.

The collected data was interpreted through content analysis procedures, 
which corresponds to:

[…] a set of communication analysis techniques that use 

systematic and objective procedures to describe a message 

content.

[...] The intention of content analysis is the inference 

of knowledge regarding the conditions of production 

(or eventually reception), an inference that uses indicators 

(quantitative or not).5 (BARDIN, 1997, p. 38, own translation)

Also, according to Campos (2004), content analysis should enable the search 
for meaning within the collected data, since it allows a multifaceted look at the 
totality of what was obtained and is therefore widely used in qualitative research.

For this study, the interviews were audio recorded and later transcribed in 
order to identify key ideas, connections and similarities in the narratives, based on 
the themes that guided the interview, without losing sight of the completeness of 
each life story, in order to obtain the indications of the constructed knowledge and 
its forms of occurrence. By interpreting the similarities between the participants’ 
narratives, the data was grouped into categories and subcategories. The interviewed 
participants, who are identified by initials of their names, authorized the recording 
of the audio and the subsequent dissemination of the research results.

Qualitative  Solutions  Research  Nvivo  software  was used as an aid in the 
treatment of qualitative data, as it is 

[…] useful in the administration and synthesis of the 

researcher’s ideas, allowing changes to be made to the 

documents with which it is working, being possible to add, 

modify, link and cross data or record ideas in the form 

5 In the original: “um conjunto de técnicas de análise das comunicações, que utiliza procedimentos sistemáticos e objetivos 

de descrição do conteúdo das mensagens. 

 [...] A intenção da análise de conteúdo é a inferência de conhecimentos relativos às condições de produção (ou 

eventualmente, de recepção), inferência esta que recorre a indicadores (quantitativos ou não).
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varied family income. The guiding questions of the interviews were combined 
so that they followed a timeline of the subjects’ lives and the topics of interest of 
the investigation.

The guiding themes for the interviews were: a) the place where they 
were born, the constitution of the family and the school/education path, b) the 
circumstances in which they learned about the movement, c) the reasons that led 
them to participate in the movement, d) the knowledge that they have built in 
the militancy and how this construction took place and e ) the main differences 
that they perceive between the way the learning was built in the movement and 
in their formal processes of schooling.

The collected data was interpreted through content analysis procedures, 
which corresponds to:

[…] a set of communication analysis techniques that use 

systematic and objective procedures to describe a message 

content.

[...] The intention of content analysis is the inference 

of knowledge regarding the conditions of production 

(or eventually reception), an inference that uses indicators 

(quantitative or not).5 (BARDIN, 1997, p. 38, own translation)

Also, according to Campos (2004), content analysis should enable the search 
for meaning within the collected data, since it allows a multifaceted look at the 
totality of what was obtained and is therefore widely used in qualitative research.

For this study, the interviews were audio recorded and later transcribed in 
order to identify key ideas, connections and similarities in the narratives, based on 
the themes that guided the interview, without losing sight of the completeness of 
each life story, in order to obtain the indications of the constructed knowledge and 
its forms of occurrence. By interpreting the similarities between the participants’ 
narratives, the data was grouped into categories and subcategories. The interviewed 
participants, who are identified by initials of their names, authorized the recording 
of the audio and the subsequent dissemination of the research results.

Qualitative  Solutions  Research  Nvivo  software  was used as an aid in the 
treatment of qualitative data, as it is 

[…] useful in the administration and synthesis of the 

researcher’s ideas, allowing changes to be made to the 

documents with which it is working, being possible to add, 

modify, link and cross data or record ideas in the form 

5 In the original: “um conjunto de técnicas de análise das comunicações, que utiliza procedimentos sistemáticos e objetivos 

de descrição do conteúdo das mensagens. 

 [...] A intenção da análise de conteúdo é a inferência de conhecimentos relativos às condições de produção (ou 

eventualmente, de recepção), inferência esta que recorre a indicadores (quantitativos ou não).
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of  memos.6 (GUIZZO; KRZIMINSKI; OLIVEIRA, 2003, p. 9,

own translation)

THE LEVANTE POPULAR DA JUVENUDE AS 
A KNOWLEDGE PRODUCTION SPACE
In a context of worldwide monopolization of food production, which began in the 
1980’s (VIEIRA, 2011), a worldwide organization was born later in 1993, which 
aims to defend sustainable small-scale agriculture and promote social justice and 
solidarity: the Via Campesina. It is currently made up of 164 organizations from 
73 countries on four continents: Africa, Asia, Europe and the Americas, thus 
representing 200 million farmers worldwide (VIA CAMPESINA, 2011).

In Brazil, Via Campesina brings together various movements such as the 
Movimento dos Trabalhadores Rurais Sem Terra [Landless Rural Workers Movement] 
(MST), the Movimento de Mulheres Camponesas [Peasant Women Movement[ 
(MMC), the Movimento dos Atingidos por Barragens [Dam-hit Movement] (MAB) and 
the Movimento dos Pequenos Agricultores [Small Farmers Movement] (MPA). Besides 
these, Via Campesina also articulates with other Brazilian social movements that 
do not have a peasant base but are linked to the international Via Campesina, 
they are: the Comissão Pastoral da Terra [Pastoral Land Commission] (CPT), the 
Federação dos Estudantes de Agronomia do Brasil [Federation of Agronomy Students of 
Brazil] (FEAB) and the Pastoral da Juventude Rural [Rural Youth Ministry[ (PJR). In Via 
Campesina Brazil, the MST is the land reform commission and the MPA is part of 
the food sovereignty commission.

It is in this political field of Via Campesina that, from the 1990s onwards, 
the need to strengthen the youth militancy of the rural movements began to 
be realized. The Consulta Popular [Popular Consultation], a leftist movement that 
advocates a popular project for Brazil, at the time of realization of the National 
Assembly in Brasilia in the year 2005 established the goal “to organize the youth 
of the working class and, especially, the youth of urban periphery”7.

It was in the state of Rio Grande do Sul that in 2006 the Levante Popular 
da Juventude was born, in a youth camp that gathered around 700 people from 
all over the state of Rio Grande do Sul. At the moment were defined as struggle 
flags and fields the education, culture, work and leisure, and among these, the 
democratization of access to the university was chosen as a priority struggle, 
based on the understanding of the need to change the social composition of the 
public university through racial and social quotas.

The meetings where the problems of Porto Alegre local youth were 
discussed began the work of the movement. Six years later, in 2012, in the city 

6 In the original: “útil na administração e síntese das ideias do pesquisador, permitindo que se realizem mudanças nos 

documentos com que se está trabalhando, sendo possível acrescentar, modificar, ligar e cruzar dados, ou ainda, registrar 

ideias na forma de memos.

7 In the original: “organizar a juventude da classe trabalhadora e, em especial, os jovens da periferia urbana”.
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of  memos.6 (GUIZZO; KRZIMINSKI; OLIVEIRA, 2003, p. 9,

own translation)

THE LEVANTE POPULAR DA JUVENUDE AS 
A KNOWLEDGE PRODUCTION SPACE
In a context of worldwide monopolization of food production, which began in the 
1980’s (VIEIRA, 2011), a worldwide organization was born later in 1993, which 
aims to defend sustainable small-scale agriculture and promote social justice and 
solidarity: the Via Campesina. It is currently made up of 164 organizations from 
73 countries on four continents: Africa, Asia, Europe and the Americas, thus 
representing 200 million farmers worldwide (VIA CAMPESINA, 2011).

In Brazil, Via Campesina brings together various movements such as the 
Movimento dos Trabalhadores Rurais Sem Terra [Landless Rural Workers Movement] 
(MST), the Movimento de Mulheres Camponesas [Peasant Women Movement[ 
(MMC), the Movimento dos Atingidos por Barragens [Dam-hit Movement] (MAB) and 
the Movimento dos Pequenos Agricultores [Small Farmers Movement] (MPA). Besides 
these, Via Campesina also articulates with other Brazilian social movements that 
do not have a peasant base but are linked to the international Via Campesina, 
they are: the Comissão Pastoral da Terra [Pastoral Land Commission] (CPT), the 
Federação dos Estudantes de Agronomia do Brasil [Federation of Agronomy Students of 
Brazil] (FEAB) and the Pastoral da Juventude Rural [Rural Youth Ministry[ (PJR). In Via 
Campesina Brazil, the MST is the land reform commission and the MPA is part of 
the food sovereignty commission.

It is in this political field of Via Campesina that, from the 1990s onwards, 
the need to strengthen the youth militancy of the rural movements began to 
be realized. The Consulta Popular [Popular Consultation], a leftist movement that Consulta Popular [Popular Consultation], a leftist movement that Consulta Popular
advocates a popular project for Brazil, at the time of realization of the National 
Assembly in Brasilia in the year 2005 established the goal “to organize the youth 
of the working class and, especially, the youth of urban periphery”7.

It was in the state of Rio Grande do Sul that in 2006 the Levante Popular 
da Juventude was born, in a youth camp that gathered around 700 people from 
all over the state of Rio Grande do Sul. At the moment were defined as struggle 
flags and fields the education, culture, work and leisure, and among these, the 
democratization of access to the university was chosen as a priority struggle, 
based on the understanding of the need to change the social composition of the 
public university through racial and social quotas.

The meetings where the problems of Porto Alegre local youth were 
discussed began the work of the movement. Six years later, in 2012, in the city 

6 In the original: “útil na administração e síntese das ideias do pesquisador, permitindo que se realizem mudanças nos 

documentos com que se está trabalhando, sendo possível acrescentar, modificar, ligar e cruzar dados, ou ainda, registrar 

ideias na forma de memos.

7 In the original: “organizar a juventude da classe trabalhadora e, em especial, os jovens da periferia urbana”.
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of Santa Cruz do Sul, also in the state of Rio Grande do Sul, the Levante Popular 
da Juventude became a national organization, having as its landmark the 1st 
National Camp of the Levante Popular da Juventude, under the motto: “Juventude 
que ousa lutar, constrói o poder popular!” [Youth that dares to fight, builds popular 
power!]  where about 1300 young people from 15 Brazilian states were brought 
together.

Today, the movement is present in almost all Brazilian states, acting 
on the peasant,  student and  territorial fronts and has as a tripod the organization, 
education and struggle. It has three sectors from which it organizes the struggle: black 
people;  sexual and gender diversity;  women.  Operating at the national, state and 
municipal levels, it is based on cells in peripheral neighborhoods and educational 
institutions, such as high schools and universities. It promotes training actions in 
national and state camps and various training courses on the Brazilian political 
and economic reality. It has websites and blogs, as well as Facebook accounts, and 
in the latter maintains both a national profile and profiles from various states 
where the movement is present.

THE EDUCATIONAL PRACTICE IN LPJ: 
APPROACHES TO POPULAR EDUCATION

The educational experience of participating in a social movement differs 
from that experienced in formal educational institutions, hence we’re talking 
about knowledge constructed in the course of life and through the “reading, 
interpretation and assimilation of facts”  experienced by individuals in the 
experience of the movement (GOHN, 1999, p. 98). We dedicate this topic to bring 
some of the reflections produced about the discourses on how the educational 
process took place in the studied social movement, bringing some of the principles 
that underlie this process and the ways it occurs.

The vindication processes experienced in social movements, especially 
those involving the search for social transformation, citizens’ rights and 
their maintenance, lead participants to read daily life and social situations, to 
understand the discourses of power and the intentionality of actions of the 
leaders of the sectors that constitute society.

Thus, the first characteristic to which we want to draw attention is that this 
educational practice is emancipating, since it is configured as a political education 
carried out with and for the popular classes, aiming to enable individuals to 
be actors in social transformation.  Therefore, it approximates the theoretical-
-methodological conception of popular education, which:

[…] it is part of the tradition of Western and Latin American 

critical thinking, with the singularity of having its own field 

of action (multiple spaces of resistance, school and non-

school) from an alternative political option that dialogues 

with other critical paradigms and understands the 
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on the peasant,  student and  territorial fronts and has as a tripod the organization, 
education and struggle. It has three sectors from which it organizes the struggle: black 
people;  sexual and gender diversity;  women.  Operating at the national, state and 
municipal levels, it is based on cells in peripheral neighborhoods and educational 
institutions, such as high schools and universities. It promotes training actions in 
national and state camps and various training courses on the Brazilian political 
and economic reality. It has websites and blogs, as well as Facebook accounts, and 
in the latter maintains both a national profile and profiles from various states 
where the movement is present.

THE EDUCATIONAL PRACTICE IN LPJ: 
APPROACHES TO POPULAR EDUCATION

The educational experience of participating in a social movement differs 
from that experienced in formal educational institutions, hence we’re talking 
about knowledge constructed in the course of life and through the “reading, 
interpretation and assimilation of facts”  experienced by individuals in the 
experience of the movement (GOHN, 1999, p. 98). We dedicate this topic to bring 
some of the reflections produced about the discourses on how the educational 
process took place in the studied social movement, bringing some of the principles 
that underlie this process and the ways it occurs.

The vindication processes experienced in social movements, especially 
those involving the search for social transformation, citizens’ rights and 
their maintenance, lead participants to read daily life and social situations, to 
understand the discourses of power and the intentionality of actions of the 
leaders of the sectors that constitute society.

Thus, the first characteristic to which we want to draw attention is that this 
educational practice is emancipating, since it is configured as a political education 
carried out with and for the popular classes, aiming to enable individuals to 
be actors in social transformation.  Therefore, it approximates the theoretical-
-methodological conception of popular education, which:

[…] it is part of the tradition of Western and Latin American 

critical thinking, with the singularity of having its own field 

of action (multiple spaces of resistance, school and non-

school) from an alternative political option that dialogues 

with other critical paradigms and understands the 
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pedagogical dimension as a field of knowledge and power 

devices.8 (CARRILLO, 2013, p.18, own translation)

  Other movements and currents, such as popular feminism, 
popular  environmentalism, Liberation Theology, among others, maintain a 
relationship with Popular Education once they criticize the prevailing social order 
and propose an alternative model to the current one, through the formation of 
social actors by means of a pedagogy that is problematizing , transformative and 
dialogical.

In this sense,  Carrillo  (2013) presents three aspects of 
the emancipating paradigm of Popular Education. The first of these concerns the 
gnoseological dimension, i.e., a critical reading of reality. The second is presented 
as a  political dimension, and consists of an alternative position to this reality, 
and the third concerns a  practical dimension  of social transformation based on 
individual and collective actions. To form critical and emancipating thoughts and 
subjectivities, it is necessary that pedagogical practice incorporates strategies and 
criteria to achieve this goal and does not merely focus on the dissemination of 
critical content.

These processes of reading social reality and having a political position 
towards it can be seen in the following sayings of the participants in this research:

[…] the struggle is necessary, it’s not just something we 

choose, at least in my position I can choose to fight or not to 

fight, other people are fighting for their life, for their existence 

here. So this impact no book could tell me.9 (YL, 2017)

I felt very much that need for change, after I started to 

see that things are put that way, but also, that there is ... 

somehow, we can transform.10 (VP, 2017)

From the reading of these two excerpts we can see that, as described 
by Carrillo  (2013), for these two participants the individual process of struggle 
for social transformation began with the critical reading of reality, which led 
these individuals to perceive the situation of injustice and unequal constitution 
of society to later position themselves politically and find in the social movement 
a real possibility of transformation and change.

8 In the original: “faz parte da tradição do pensamento crítico ocidental e latino-americano, com a singularidade de 

possuir seu próprio campo de ação (múltiplos espaços em resistência, escolares e não escolares) a partir de uma opção 

política alternativa que dialoga com outros paradigmas críticos e entende a dimensão pedagógica como um campo de 

dispositivos de saber e poder”.

9 In the original: “a luta é necessária, não é só algo que a gente escolha, eu pelo menos pela minha posição posso escolher 

lutar ou não lutar, outras pessoas estão lutando pela sua vida, pela sua existência aqui. Então esse impacto nenhum livro 

poderia me dizer.”

10 In the original: “Eu sentia muito essa necessidade de mudança, depois que eu comecei a ver que as coisas são colocadas 

daquela maneira mas existe... de alguma forma a gente pode transformar.”
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pedagogical dimension as a field of knowledge and power 

devices.8 (CARRILLO, 2013, p.18, own translation)

  Other movements and currents, such as popular feminism, 
popular  environmentalism, Liberation Theology, among others, maintain a 
relationship with Popular Education once they criticize the prevailing social order 
and propose an alternative model to the current one, through the formation of 
social actors by means of a pedagogy that is problematizing , transformative and 
dialogical.

In this sense,  Carrillo  (2013) presents three aspects of 
the emancipating paradigm of Popular Education. The first of these concerns the 
gnoseological dimension, i.e., a critical reading of reality. The second is presented 
as a  political dimension, and consists of an alternative position to this reality, 
and the third concerns a  practical dimension  of social transformation based on 
individual and collective actions. To form critical and emancipating thoughts and 
subjectivities, it is necessary that pedagogical practice incorporates strategies and 
criteria to achieve this goal and does not merely focus on the dissemination of 
critical content.

These processes of reading social reality and having a political position 
towards it can be seen in the following sayings of the participants in this research:

[…] the struggle is necessary, it’s not just something we 

choose, at least in my position I can choose to fight or not to 

fight, other people are fighting for their life, for their existence 

here. So this impact no book could tell me.9 (YL, 2017)

I felt very much that need for change, after I started to 

see that things are put that way, but also, that there is ... 

somehow, we can transform.10 (VP, 2017)

From the reading of these two excerpts we can see that, as described 
by Carrillo  (2013), for these two participants the individual process of struggle 
for social transformation began with the critical reading of reality, which led 
these individuals to perceive the situation of injustice and unequal constitution 
of society to later position themselves politically and find in the social movement 
a real possibility of transformation and change.

8 In the original: “faz parte da tradição do pensamento crítico ocidental e latino-americano, com a singularidade de 

possuir seu próprio campo de ação (múltiplos espaços em resistência, escolares e não escolares) a partir de uma opção 

política alternativa que dialoga com outros paradigmas críticos e entende a dimensão pedagógica como um campo de 

dispositivos de saber e poder”.

9 In the original: “a luta é necessária, não é só algo que a gente escolha, eu pelo menos pela minha posição posso escolher 

lutar ou não lutar, outras pessoas estão lutando pela sua vida, pela sua existência aqui. Então esse impacto nenhum livro 

poderia me dizer.”

10 In the original: “Eu sentia muito essa necessidade de mudança, depois que eu comecei a ver que as coisas são colocadas 

daquela maneira mas existe... de alguma forma a gente pode transformar.”
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Another two aspects we want to draw attention to about the educational 
practice developed in this social movement is that knowledge is  built 
collectively  through  dialogue.  The participants’ testimonies demonstrate their 
reflections on the construction of knowledge in the social movement and the 
importance given to the knowledge that each one brings to the construction of 
the movement and the organization of the struggle.

We bring elements that would not be present if there were 

no people from these places that we want to go to, like, the 

periphery, high schools, the university, we need everyone 

thinking in order to build. And I think the historical process, 

the contribute of each person is essential, isn’t it so?! The 

contribute that I have as a guy from the periphery, who 

came from the countryside, is a fundamental contribute, but 

it is not a contribute that overlaps other of a person who has 

a different experience from me, I don’t know, people that 

is more of the middle class, thus, my contribute does not 

overlap the contribute that this person brings. I think both 

contributes are very important for us to be able to build this 

new society.11 (VP, 2017)

In the statement it is possible to see that this participant understands 
the importance of the different life histories and experiences of the movement’s 
members, and how this diversity is important so that, within the movement, 
knowledge is constructed collectively, based on the dialogue of different historicities 
in what concerns to different experiences regarding gender,  social  class  , age 
group, among other factors.

All human beings have knowledge generated from the practices they 
develop in daily life, that is, knowledge elaborated through the experiences lived 
in the world they inhabit. This knowledge that each human being has, whether 
from the periphery, the middle class, life in the countryside or backlands, occupies 
an important place in the educational process if we consider that the educational 
relationship is a mediation (MEJÍA, 2013).

Thus, the daily life in the movement provides relevant educational 
experiences both through intentional actions, designed and thought by the leaders, 
as well as through the experience and coexistence in the movement itself:

11 In the original: “A gente traz elementos que não seriam colocados se não tiver pessoas desses lugares que a gente quer 

se inserir, tipo, a periferia, as escolas secundaristas, a universidade, a gente precisa de todo mundo pensando pra poder 

construir. E eu acho que o processo histórico, o acúmulo de cada pessoa é essencial, não é?! O acúmulo que eu tenho 

enquanto um cara que veio da periferia, que veio do campo, é um acúmulo fundamental, mas não é um acúmulo que 

sobrepõe o acúmulo, sei lá, de uma pessoa que tem uma vivência diferente da minha, sei lá, uma galera que é mais da 

classe média, assim, não sobrepõe o acúmulo que essa pessoa tem. Acho que os dois acúmulos são muito importantes 

pra a gente conseguir construir essa nova sociedade.”
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Another two aspects we want to draw attention to about the educational 
practice developed in this social movement is that knowledge is  built 
collectively  through  dialogue.  The participants’ testimonies demonstrate their 
reflections on the construction of knowledge in the social movement and the 
importance given to the knowledge that each one brings to the construction of 
the movement and the organization of the struggle.

We bring elements that would not be present if there were 

no people from these places that we want to go to, like, the 

periphery, high schools, the university, we need everyone 

thinking in order to build. And I think the historical process, 

the contribute of each person is essential, isn’t it so?! The 

contribute that I have as a guy from the periphery, who 

came from the countryside, is a fundamental contribute, but 

it is not a contribute that overlaps other of a person who has 

a different experience from me, I don’t know, people that 

is more of the middle class, thus, my contribute does not 

overlap the contribute that this person brings. I think both 

contributes are very important for us to be able to build this 

new society.11 (VP, 2017)

In the statement it is possible to see that this participant understands 
the importance of the different life histories and experiences of the movement’s 
members, and how this diversity is important so that, within the movement, 
knowledge is constructed collectively, based on the dialogue of different historicities 
in what concerns to different experiences regarding gender,  social  class  , age 
group, among other factors.

All human beings have knowledge generated from the practices they 
develop in daily life, that is, knowledge elaborated through the experiences lived 
in the world they inhabit. This knowledge that each human being has, whether 
from the periphery, the middle class, life in the countryside or backlands, occupies 
an important place in the educational process if we consider that the educational 
relationship is a mediation (MEJÍA, 2013).

Thus, the daily life in the movement provides relevant educational 
experiences both through intentional actions, designed and thought by the leaders, 
as well as through the experience and coexistence in the movement itself:

11 In the original: “A gente traz elementos que não seriam colocados se não tiver pessoas desses lugares que a gente quer 

se inserir, tipo, a periferia, as escolas secundaristas, a universidade, a gente precisa de todo mundo pensando pra poder 

construir. E eu acho que o processo histórico, o acúmulo de cada pessoa é essencial, não é?! O acúmulo que eu tenho 

enquanto um cara que veio da periferia, que veio do campo, é um acúmulo fundamental, mas não é um acúmulo que 

sobrepõe o acúmulo, sei lá, de uma pessoa que tem uma vivência diferente da minha, sei lá, uma galera que é mais da 

classe média, assim, não sobrepõe o acúmulo que essa pessoa tem. Acho que os dois acúmulos são muito importantes 

pra a gente conseguir construir essa nova sociedade.”
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I think that besides the theoretical formation, which in the 

Levante we value so much because of the formation of 

the militants, I think that the social struggle is also a space 

that forms, you know.  While many spaces deform you, 

the struggle forms.  So, to find out how you do political 

articulation, how to have the courage to speak in public or 

in different spaces, know how to behave, all this I learned 

in the daily struggle.  Arriving in the union and bargaining 

a financial struggle, making a political articulation with a 

different political force, having the feeling to realize when 

it is time and to put what in discussion, all these are the 

militant challenges that made me grow. And besides that, 

going back to the more academic and professional issue, I 

study the regional integration in Latin America, Venezuela, 

the ALBA (Bolivarian Alliance for the Peoples of Our 

America), all this I would not have discovered, even for my 

research of the master’s degree, if it wasn’t for my militancy 

contact.12 (MD, 2017)

The theoretical formation to which this participant refers mainly occurs 
in the camps and training courses, as well as the one carried out in the moments 
of study and debate within the sectors, that is, they are moments intentionally 
destined to the study, debate and therefore deepening of certain themes and 
contents, which thus correspond to intentional learning practices. But there are also 
these educational processes which are subsumed in the expression “the struggle 
forms”. Referring to these “everyday” educational processes that occur in problem 
solving or more practical demands, there is the recognition of educational 
effects, of informal  learning processes. MD ends the saying by referring to how 
these learning built in the movement complemented his formal education and 
contributed to academic achievement and professional work.

THE LEVANTE POPULAR DA JUVENTUDE AS A 
SPACE FOR KNOWLEDGE CONSTRUCTION 
From the qualitative analysis of the interviews the knowledge built through the 
participation in the social movement was grouped into three large categories: 
the reflexive knowledge, the practical knowledge and the values related knowledge, 
as can be better understood in the map below:

12 In the original: “Eu acho que para além da formação teórica, que no Levante a gente preza muito pela formação dos 

militantes, eu acho que a luta também é um espaço que forma, sabe. Enquanto muitos espaços te deformam, a luta 

forma. Então meter a cara mesmo pra descobrir como é que faz articulação política, ter coragem de falar nos espaços, 

saber como se portar, tudo isso eu aprendi na luta cotidiana. Chegar no sindicato e barganhar uma luta financeira, fazer 

uma articulação política com uma força diferente, ter a malemolência de perceber qual é o momento de colocar o quê, 

tudo isso são os desafios da militância que fizeram com que eu crescesse. E para além disso, voltando para a questão 

mais acadêmica e profissional, eu estudo integração regional na América Latina, Venezuela, a ALBA (Aliança Bolivariana 

para os Povos de Nossa América), tudo isso eu não teria descoberto, inclusive pra a minha pesquisa do mestrado se não 

fosse o meu contato da militância.”
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I think that besides the theoretical formation, which in the 

Levante we value so much because of the formation of 

the militants, I think that the social struggle is also a space 

that forms, you know.  While many spaces deform you, 

the struggle forms.  So, to find out how you do political 

articulation, how to have the courage to speak in public or 

in different spaces, know how to behave, all this I learned 

in the daily struggle.  Arriving in the union and bargaining 

a financial struggle, making a political articulation with a 

different political force, having the feeling to realize when 

it is time and to put what in discussion, all these are the 

militant challenges that made me grow. And besides that, 

going back to the more academic and professional issue, I 

study the regional integration in Latin America, Venezuela, 

the ALBA (Bolivarian Alliance for the Peoples of Our 

America), all this I would not have discovered, even for my 

research of the master’s degree, if it wasn’t for my militancy 

contact.12 (MD, 2017)

The theoretical formation to which this participant refers mainly occurs 
in the camps and training courses, as well as the one carried out in the moments 
of study and debate within the sectors, that is, they are moments intentionally 
destined to the study, debate and therefore deepening of certain themes and 
contents, which thus correspond to intentional learning practices. But there are also 
these educational processes which are subsumed in the expression “the struggle 
forms”. Referring to these “everyday” educational processes that occur in problem 
solving or more practical demands, there is the recognition of educational 
effects, of informal  learning processes. MD ends the saying by referring to how 
these learning built in the movement complemented his formal education and 
contributed to academic achievement and professional work.

THE LEVANTE POPULAR DA JUVENTUDE AS A 
SPACE FOR KNOWLEDGE CONSTRUCTION 
From the qualitative analysis of the interviews the knowledge built through the 
participation in the social movement was grouped into three large categories: 
the reflexive knowledge, the practical knowledge and the values related knowledge, 
as can be better understood in the map below:

12 In the original: “Eu acho que para além da formação teórica, que no Levante a gente preza muito pela formação dos 

militantes, eu acho que a luta também é um espaço que forma, sabe. Enquanto muitos espaços te deformam, a luta 

forma. Então meter a cara mesmo pra descobrir como é que faz articulação política, ter coragem de falar nos espaços, 

saber como se portar, tudo isso eu aprendi na luta cotidiana. Chegar no sindicato e barganhar uma luta financeira, fazer 

uma articulação política com uma força diferente, ter a malemolência de perceber qual é o momento de colocar o quê, 

tudo isso são os desafios da militância que fizeram com que eu crescesse. E para além disso, voltando para a questão 

mais acadêmica e profissional, eu estudo integração regional na América Latina, Venezuela, a ALBA (Aliança Bolivariana 

para os Povos de Nossa América), tudo isso eu não teria descoberto, inclusive pra a minha pesquisa do mestrado se não 

fosse o meu contato da militância.”
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FIGURE 1
KNOWLEDGE GAINED FROM PARTICIPATING IN THE LEVANTE POPULAR DA JUVENTUDE 

Source: Own elaboration, based on research data (LUCENA, 2017).

The reflexive knowledge is the one that allow individuals to problematize 
the ways of being in society, and is therefore a knowledge that is strongly associated 
with the personal lives of each of the interviewed subjects, allowing them to 
even think about personal issues, but they also make it possible to equate these 
issues as broader social problems. This knowledge also has a practical dimension 
because it results in behavioral changes when these questions were seen from 
the individual perspective, from the participant himself, but also from the 
perspective of the collective common good.

Thus, within this knowledge is the one related to the perception that we 
live in a society with great inequalities and injustices. This knowledge is usually built 
prior to entering the movement and is deepened later through the educational 
processes that take place within it. Even if in the first moment this perception 
was not accompanied by the problematization of the origins of such injustices 
and social inequalities, this perception was accompanied by the conviction that 
it is possible and necessary to construct another reality through a collective 
struggle. This belief led participants to wish to join the movement, as can be seen 
from the following testimony:
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FIGURE 1
KNOWLEDGE GAINED FROM PARTICIPATING IN THE LEVANTE POPULAR DA JUVENTUDE 

Source: Own elaboration, based on research data (LUCENA, 2017).

The reflexive knowledge is the one that allow individuals to problematize 
the ways of being in society, and is therefore a knowledge that is strongly associated 
with the personal lives of each of the interviewed subjects, allowing them to 
even think about personal issues, but they also make it possible to equate these 
issues as broader social problems. This knowledge also has a practical dimension 
because it results in behavioral changes when these questions were seen from 
the individual perspective, from the participant himself, but also from the 
perspective of the collective common good.

Thus, within this knowledge is the one related to the perception that we 
live in a society with great inequalities and injustices. This knowledge is usually built 
prior to entering the movement and is deepened later through the educational 
processes that take place within it. Even if in the first moment this perception 
was not accompanied by the problematization of the origins of such injustices 
and social inequalities, this perception was accompanied by the conviction that 
it is possible and necessary to construct another reality through a collective 
struggle. This belief led participants to wish to join the movement, as can be seen 
from the following testimony:
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I felt very much that need for change, after I started to 

see that things are put in a way, but also, that there is ... 

somehow we can transform […] From the moment you see 

other historical experiences of change in the very structure 

of the State, even revolutionary processes, you start 

believing it is possible, isn’t it?!  And you feel the need to 

somehow contribute to this change. So when it is presented 

to you that if you are organized you will be able to contribute 

much more than if you are doing it all alone, you feel the 

need to participate in a movement, a collective, where you 

collectively think of a new society.13 (VP, 2017)

This narrative illustrates a process of awareness raising by means of a 
critical reading of reality, namely about the situation of social injustice in Brazilian 
society, and how this individual positioned himself in front of this reality and 
perceived in the social movement a possibility of transformation through the 
collective struggle.

Other important insights that the testimony highlights as learning 
during participation in the movement concerns two of the themes from which 
the movement organizes the struggle:  sexual diversity and gender equality.  In the 
following saying, the participant describes how the struggle for gender equality 
is perceived within the movement:

[...] feminism, it is not only a struggle within the Levante, it is 

a principle. [...] it is present in everything in the Levante, it is 

not just a struggle, it is an internal and external struggle. We 

try for example to have gender parity, for instance if we are 

going to do an activity, and people from Levante are called 

to represent Levante in a place to make a speech, we take 

care to have parity , i.e., parity also in our internal process.. If 

there is going to be needed a speaker or a coordinator for 

a job, then there will be a man and a woman.  If there is a 

cell to mobilize, we will do everything possible to be a man 

and a woman, because the fight against machismo begins 

within the movement. Because men and we women always 

need to educate ourselves against sexism, because society 

is sexist. And we still carry these things with us. We are not 

totally free, neither boys nor girls.14 (RF, 2017)

13 In the original: “Eu sentia muito essa necessidade de mudança, depois que eu comecei a ver que as coisas são colocadas 

daquela maneira mas existe... de alguma forma a gente pode transformar. A partir do momento que você vê outras 

experiências históricas de processo de mudança na estrutura mesmo do Estado e tal, processos de revoluções mesmo, você 

acredita que é possível, não é?! E você sente a necessidade de alguma forma contribuir com essa mudança. Então quando é 

apresentado pra você que de alguma forma você organizado vai poder contribuir muito mais do que você fazendo sozinho, 

sente a necessidade de participar de um movimento, de um coletivo, que você pensa coletivamente uma nova sociedade.”

14 In the original: “o feminismo, ele não é só uma luta dentro do Levante, ele é um princípio. [...] ele está presente em tudo 

no Levante, ele não é só uma luta, assim, é uma luta interna e pra fora. A gente tenta por exemplo ter paridade, se a 

gente vai fazer uma atividade, foram chamadas pessoas do Levante para representar o Levante em tal lugar pra fazer 

uma fala, a gente então toma todo o cuidado do mundo pra que exista paridade no processo interno nosso. Se vai ter 
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I felt very much that need for change, after I started to 

see that things are put in a way, but also, that there is ... 

somehow we can transform […] From the moment you see 

other historical experiences of change in the very structure 

of the State, even revolutionary processes, you start 

believing it is possible, isn’t it?!  And you feel the need to 

somehow contribute to this change. So when it is presented 

to you that if you are organized you will be able to contribute 

much more than if you are doing it all alone, you feel the 

need to participate in a movement, a collective, where you 

collectively think of a new society.13 (VP, 2017)

This narrative illustrates a process of awareness raising by means of a 
critical reading of reality, namely about the situation of social injustice in Brazilian 
society, and how this individual positioned himself in front of this reality and 
perceived in the social movement a possibility of transformation through the 
collective struggle.

Other important insights that the testimony highlights as learning 
during participation in the movement concerns two of the themes from which 
the movement organizes the struggle:  sexual diversity and gender equality.  In the 
following saying, the participant describes how the struggle for gender equality 
is perceived within the movement:

[...] feminism, it is not only a struggle within the Levante, it is 

a principle. [...] it is present in everything in the Levante, it is 

not just a struggle, it is an internal and external struggle. We 

try for example to have gender parity, for instance if we are 

going to do an activity, and people from Levante are called 

to represent Levante in a place to make a speech, we take 

care to have parity , i.e., parity also in our internal process.. If 

there is going to be needed a speaker or a coordinator for 

a job, then there will be a man and a woman.  If there is a 

cell to mobilize, we will do everything possible to be a man 

and a woman, because the fight against machismo begins 

within the movement. Because men and we women always 

need to educate ourselves against sexism, because society 

is sexist. And we still carry these things with us. We are not 

totally free, neither boys nor girls.14 (RF, 2017)

13 In the original: “Eu sentia muito essa necessidade de mudança, depois que eu comecei a ver que as coisas são colocadas 

daquela maneira mas existe... de alguma forma a gente pode transformar. A partir do momento que você vê outras 

experiências históricas de processo de mudança na estrutura mesmo do Estado e tal, processos de revoluções mesmo, você 

acredita que é possível, não é?! E você sente a necessidade de alguma forma contribuir com essa mudança. Então quando é 

apresentado pra você que de alguma forma você organizado vai poder contribuir muito mais do que você fazendo sozinho, 

sente a necessidade de participar de um movimento, de um coletivo, que você pensa coletivamente uma nova sociedade.”

14 In the original: “o feminismo, ele não é só uma luta dentro do Levante, ele é um princípio. [...] ele está presente em tudo 

no Levante, ele não é só uma luta, assim, é uma luta interna e pra fora. A gente tenta por exemplo ter paridade, se a 

gente vai fazer uma atividade, foram chamadas pessoas do Levante para representar o Levante em tal lugar pra fazer 

uma fala, a gente então toma todo o cuidado do mundo pra que exista paridade no processo interno nosso. Se vai ter 
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As we can see from the above sentence, the social change that is intended 
to be promoted, namely with regard to gender inequality, involves actions within 
the movement itself, seeking parity in the participation that representatives will 
have in the representation of the movement, in discussions, among other actions.

In the process of participation in the movement, another knowledge 
emerges: self-management, acquired through experiential learning. CB reports the 
trip to a national camp, which brought people from the state of Paraíba to Rio 
Grande do Sul. According to the deponent:

It was going to be a  self-managed  camp that  we would 

build. So, the teams would also happen there at the camp, so 

that things could go, because they were students, they were 

young people, organizing [...] And there, the camp was like 

this:  two states would take care of the food, in a specific day 

they had to cook the lunch, there were leaders, the people 

who were the references, but the states were responsible 

for helping with food, cutting, washing dishes, doing all this, 

others were responsible for safety…15 (CB, 2017)

The word self-management (self: being inward and  management:
administration, governance, direction) conveys the sense of seeking change 
within oneself.  In this sense, self-management when in the business or 
educational context, intends to lead the other to follow the path from dependence 
to autonomy. Moreira (2012) adds another meaning to what may be defined as 
self-management , which presupposes a work of co-responsibility with the other, 
even if the latter is autonomous, thus giving an idea of   collective responsibility, 
as can be seen in the testimony about the act of care and responsibility that 
participants had in activities or tasks that would benefit the whole community.

The third knowledge associated with what we call reflexive knowledge 
concerns the right to the city, which has been one of the most important struggles 
waged by the movement since its inception. This struggle can be seen most clearly 
in the claims against the increase in bus tickets prices, the only means of public 
transportation in most Brazilian cities. In the saying of VP it is possible to see how 
the knowledge on this emerged from the participation in the movement:

fala ou coordenador pra um trabalho então vai ter um homem e uma mulher. Se vai ter uma célula pra tocar, vai se fazer 

o possível pra que seja um homem e uma mulher, então assim, porque a luta contra o machismo é dentro do movimento. 

Porque os homens e nós mulheres precisamos nos educar sempre contra o machismo, porque a sociedade é machista. E 

a gente carrega essas coisas com a gente ainda. A gente não está totalmente livre, nem os meninos nem as meninas.”

15 In the original: “Iria ser um acampamento que seria autogestionado, que a gente iria construir. Então as equipes também 

aconteceriam lá no acampamento, pra poder as coisas caminharem, porque eram estudantes, eram jovens, organizando. 

[...] E lá o acampamento era desse jeito, dois estados vão cuidar da alimentação, eles iriam tal dia cozinhar o almoço, 

tinham os chefes, as pessoas que eram as referências, mas os estados eram responsáveis por ajudar na alimentação, 

cortar, lavar louça, fazer tudo isso, outros pela segurança...”
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As we can see from the above sentence, the social change that is intended 
to be promoted, namely with regard to gender inequality, involves actions within 
the movement itself, seeking parity in the participation that representatives will 
have in the representation of the movement, in discussions, among other actions.

In the process of participation in the movement, another knowledge 
emerges: self-management, acquired through experiential learning. CB reports the 
trip to a national camp, which brought people from the state of Paraíba to Rio 
Grande do Sul. According to the deponent:

It was going to be a  self-managed  camp that  we would 

build. So, the teams would also happen there at the camp, so 

that things could go, because they were students, they were 

young people, organizing [...] And there, the camp was like 

this:  two states would take care of the food, in a specific day 

they had to cook the lunch, there were leaders, the people 

who were the references, but the states were responsible 

for helping with food, cutting, washing dishes, doing all this, 

others were responsible for safety…15 (CB, 2017)

The word self-management (self: being inward and  management:
administration, governance, direction) conveys the sense of seeking change 
within oneself.  In this sense, self-management when in the business or 
educational context, intends to lead the other to follow the path from dependence 
to autonomy. Moreira (2012) adds another meaning to what may be defined as 
self-management , which presupposes a work of co-responsibility with the other, 
even if the latter is autonomous, thus giving an idea of   collective responsibility, 
as can be seen in the testimony about the act of care and responsibility that 
participants had in activities or tasks that would benefit the whole community.

The third knowledge associated with what we call reflexive knowledge 
concerns the right to the city, which has been one of the most important struggles 
waged by the movement since its inception. This struggle can be seen most clearly 
in the claims against the increase in bus tickets prices, the only means of public 
transportation in most Brazilian cities. In the saying of VP it is possible to see how 
the knowledge on this emerged from the participation in the movement:

fala ou coordenador pra um trabalho então vai ter um homem e uma mulher. Se vai ter uma célula pra tocar, vai se fazer 

o possível pra que seja um homem e uma mulher, então assim, porque a luta contra o machismo é dentro do movimento. 

Porque os homens e nós mulheres precisamos nos educar sempre contra o machismo, porque a sociedade é machista. E 

a gente carrega essas coisas com a gente ainda. A gente não está totalmente livre, nem os meninos nem as meninas.”

15 In the original: “Iria ser um acampamento que seria autogestionado, que a gente iria construir. Então as equipes também 

aconteceriam lá no acampamento, pra poder as coisas caminharem, porque eram estudantes, eram jovens, organizando. 

[...] E lá o acampamento era desse jeito, dois estados vão cuidar da alimentação, eles iriam tal dia cozinhar o almoço, 

tinham os chefes, as pessoas que eram as referências, mas os estados eram responsáveis por ajudar na alimentação, 

cortar, lavar louça, fazer tudo isso, outros pela segurança...”
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[…] one question that I am very keen to delve into is the 

question of the right to the city. And on the issue of exile of 

the periphery. The right of people who live in the periphery 

... the periphery is very distant from those centers where 

culture, where leisure takes place and so on…is distant. And 

the access to that place is very precarious, you know. We 

made that bus debate, and it’s related to this right-to-city 

thing, because the ticket price increases every year, and 

the buses get worse and worse. And now there’s a bus stop 

inspector who won’t let people skip the wheel or get in from 

behind.16 (VP, 2017) 

The vindications against the increase in bus tickets prices made this 
participant reflect on the right of people who live in the periphery to have access 
to the city center, where the main cultural programs,  shows  , popular parties, 
street shows, cinemas, theaters and other  events take place.  According to the 
saying, the participant developed the understanding that the struggle for access 
to public transport is also a struggle for access to culture.

The process of urbanization that Brazil and other Latin American countries 
have  undergone  since the second decade of the twentieth century caused the 
Brazilian urban population to grow from 26.3% in 1940 to 81.2% in 2000, a 
percentage that corresponds to roughly 138 million inhabitants. However, the 
way this urbanization took place culminated in the “exile” of the populations of 
the periphery (MARICATO, 2000). In addition to the problems of access to the city 
center, the periphery is also limited by:

Homogeneously poor territorial concentration (or spatial 

segregation), idleness and absence of cultural and sporting 

activities, lack of social and environmental regulation, urban 

precariousness, restricted mobility to the neighborhood, and, 

besides all these characteristics, increasing unemployment 

[...]17 (MARICATO, 2000, p. 29, own translation)

The issues surrounding the exile of the periphery go beyond the deprivation 
of the right to the city, as it implies not only the denial of access to culture, but 
above all the denial of social and economic rights.

The fourth knowledge resulting from experiential learning mentioned 
in the participants’ narratives is related to the environment  theme.  In her 

16 In the original: “uma questão que eu sou muito a fim de me aprofundar é sobre a questão do direito à cidade. E sobre 

a questão também do exílio da periferia. O direito das pessoas que estão na periferia... que a periferia é muito distante 

desses centros onde rola a cultura, onde rola o lazer e tal, é distante. E o acesso até aquele lugar é muito precarizado, 

sabe. A gente faz aquele debate dos ônibus e tal, está relacionado a essa coisa do direito a cidade, que a passagem todo 

ano aumenta, e os ônibus cada vez piores. E agora tem fiscal na parada de ônibus que não deixam as pessoas pularem a 

roleta nem entrar por trás.”

17 In the original: “Concentração territorial homogeneamente pobre (ou segregação espacial), ociosidade e ausência de 

atividades culturais e esportivas, falta de regulação social e ambiental, precariedade urbanística, mobilidade restrita ao 

bairro, e, além dessas características todas, o desemprego crescente.”
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[…] one question that I am very keen to delve into is the 

question of the right to the city. And on the issue of exile of 

the periphery. The right of people who live in the periphery 

... the periphery is very distant from those centers where 

culture, where leisure takes place and so on…is distant. And 

the access to that place is very precarious, you know. We 

made that bus debate, and it’s related to this right-to-city 

thing, because the ticket price increases every year, and 

the buses get worse and worse. And now there’s a bus stop 

inspector who won’t let people skip the wheel or get in from 

behind.16 (VP, 2017) 

The vindications against the increase in bus tickets prices made this 
participant reflect on the right of people who live in the periphery to have access 
to the city center, where the main cultural programs,  shows  , popular parties, 
street shows, cinemas, theaters and other  events take place.  According to the 
saying, the participant developed the understanding that the struggle for access 
to public transport is also a struggle for access to culture.

The process of urbanization that Brazil and other Latin American countries 
have  undergone  since the second decade of the twentieth century caused the 
Brazilian urban population to grow from 26.3% in 1940 to 81.2% in 2000, a 
percentage that corresponds to roughly 138 million inhabitants. However, the 
way this urbanization took place culminated in the “exile” of the populations of 
the periphery (MARICATO, 2000). In addition to the problems of access to the city 
center, the periphery is also limited by:

Homogeneously poor territorial concentration (or spatial 

segregation), idleness and absence of cultural and sporting 

activities, lack of social and environmental regulation, urban 

precariousness, restricted mobility to the neighborhood, and, 

besides all these characteristics, increasing unemployment 

[...]17 (MARICATO, 2000, p. 29, own translation)

The issues surrounding the exile of the periphery go beyond the deprivation 
of the right to the city, as it implies not only the denial of access to culture, but 
above all the denial of social and economic rights.

The fourth knowledge resulting from experiential learning mentioned 
in the participants’ narratives is related to the environment  theme.  In her 

16 In the original: “uma questão que eu sou muito a fim de me aprofundar é sobre a questão do direito à cidade. E sobre 

a questão também do exílio da periferia. O direito das pessoas que estão na periferia... que a periferia é muito distante 

desses centros onde rola a cultura, onde rola o lazer e tal, é distante. E o acesso até aquele lugar é muito precarizado, 

sabe. A gente faz aquele debate dos ônibus e tal, está relacionado a essa coisa do direito a cidade, que a passagem todo 

ano aumenta, e os ônibus cada vez piores. E agora tem fiscal na parada de ônibus que não deixam as pessoas pularem a 

roleta nem entrar por trás.”

17 In the original: “Concentração territorial homogeneamente pobre (ou segregação espacial), ociosidade e ausência de 

atividades culturais e esportivas, falta de regulação social e ambiental, precariedade urbanística, mobilidade restrita ao 

bairro, e, além dessas características todas, o desemprego crescente.”
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saying,  CB  tells us how the involvement in the activities and demands of the 
movement made her problematize global and locally the relationship of humanity 
with nature that derives from production relations and systems:

Cabedelo is a very small town, a peninsula, is surrounded 

... on one side is the sea and on the other side is the river, 

has a mangrove, and is a port city here also from Paraíba. In 

this city products of various genres arrive and one of these 

products was the  petcoque [petcoke], which is a black 

powder, the garbage or sludge, a byproduct that remains of 

oil. It is used a lot as fuel for the industry, it is a very cheap 

product, it comes from Venezuela, I don’t know if from 

other countries too, it comes here to Brazil to be used in the 

industry, to burn, and it is a highly polluting product, both in 

the sense of transport, polluting the air, as well as polluting 

the water, and what happens?  Wherever this product 

arrives, its  transportation is not suitable, the product is 

transported on carts only covered by canvas, it dissipates 

a lot in the air ... it is also stored in an inappropriate place, I 

don’t remember the name now, if it’s estuary, but practically 

on the mangrove, in the open. With the action of the wind it 

pollutes the mangrove and harms all species that are there, 

doesn’t it? Consequently, it pollutes the water and the water 

springs.18 (CB, 2017) 

This participant, along with some associations, such as the Cabedelense 
Association for Citizenship - ACICA, students, teachers and social movements, 
began to mobilize as a front and to demand from the public authorities’ solutions 
to this environmental problem, which provided learning about the environmental 
theme.

The theme of the environment is part of a critical reading of reality, 
as it involves the exploitation of labor and the destructive consumption of 
natural resources and, therefore, is related to a perverse logic of production and 
relationship with nature, in which, in the words of Gadotti  (2001, p. 81), “we 
moved from the mode of production to the mode of destruction” .

Thus, there is relevance in making an articulation between Popular 
Education and Environmental Education, because modernity brought a distancing 

18 In the original: “Cabedelo é uma cidade muito pequena, uma península, é rodeada... de um lado é o mar e do outro lado 

é o rio, tem um mangue, e é uma cidade portuária também aqui da Paraíba. Nessa cidade chegam produtos de vários 

gêneros e um desses produtos era o petcoque, que é um pó preto, o lixo ou a borra, um subproduto que fica do petróleo. 

Ele é usado muito como combustível pra indústria, é um produto muito barato, vem da Venezuela, não sei se de outros 

países também, vem aqui para o Brasil para ser usado na indústria, pra queimar, e é um produto altamente poluente, 

tanto no sentido de transporte, de poluir o ar, como também poluir a água, e o que é que acontece? Por onde chega esse 

produto, o transporte dele não é adequado, o produto é transportado em carretas só coberto por lona, se dissipa muito 

no ar... também é armazenado em local inadequado, não lembro o nome agora, se é estuário, mas praticamente em cima 

do mangue, a céu aberto. Com a ação do vento ele polui o mangue e prejudica a todas as espécies que estão lá, não é? 

Consequentemente até as águas, os lençóis.”
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saying,  CB  tells us how the involvement in the activities and demands of the 
movement made her problematize global and locally the relationship of humanity 
with nature that derives from production relations and systems:

Cabedelo is a very small town, a peninsula, is surrounded 

... on one side is the sea and on the other side is the river, 

has a mangrove, and is a port city here also from Paraíba. In 

this city products of various genres arrive and one of these 

products was the  petcoque [petcoke], which is a black 

powder, the garbage or sludge, a byproduct that remains of 

oil. It is used a lot as fuel for the industry, it is a very cheap 

product, it comes from Venezuela, I don’t know if from 

other countries too, it comes here to Brazil to be used in the 

industry, to burn, and it is a highly polluting product, both in 

the sense of transport, polluting the air, as well as polluting 

the water, and what happens?  Wherever this product 

arrives, its  transportation is not suitable, the product is 

transported on carts only covered by canvas, it dissipates 

a lot in the air ... it is also stored in an inappropriate place, I 

don’t remember the name now, if it’s estuary, but practically 

on the mangrove, in the open. With the action of the wind it 

pollutes the mangrove and harms all species that are there, 

doesn’t it? Consequently, it pollutes the water and the water 

springs.18 (CB, 2017) 

This participant, along with some associations, such as the Cabedelense 
Association for Citizenship - ACICA, students, teachers and social movements, 
began to mobilize as a front and to demand from the public authorities’ solutions 
to this environmental problem, which provided learning about the environmental 
theme.

The theme of the environment is part of a critical reading of reality, 
as it involves the exploitation of labor and the destructive consumption of 
natural resources and, therefore, is related to a perverse logic of production and 
relationship with nature, in which, in the words of Gadotti  (2001, p. 81), “we 
moved from the mode of production to the mode of destruction” .

Thus, there is relevance in making an articulation between Popular 
Education and Environmental Education, because modernity brought a distancing 

18 In the original: “Cabedelo é uma cidade muito pequena, uma península, é rodeada... de um lado é o mar e do outro lado 

é o rio, tem um mangue, e é uma cidade portuária também aqui da Paraíba. Nessa cidade chegam produtos de vários 

gêneros e um desses produtos era o petcoque, que é um pó preto, o lixo ou a borra, um subproduto que fica do petróleo. 

Ele é usado muito como combustível pra indústria, é um produto muito barato, vem da Venezuela, não sei se de outros 

países também, vem aqui para o Brasil para ser usado na indústria, pra queimar, e é um produto altamente poluente, 

tanto no sentido de transporte, de poluir o ar, como também poluir a água, e o que é que acontece? Por onde chega esse 

produto, o transporte dele não é adequado, o produto é transportado em carretas só coberto por lona, se dissipa muito 

no ar... também é armazenado em local inadequado, não lembro o nome agora, se é estuário, mas praticamente em cima 

do mangue, a céu aberto. Com a ação do vento ele polui o mangue e prejudica a todas as espécies que estão lá, não é? 

Consequentemente até as águas, os lençóis.”
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in the relations of men and women with each other and with nature, which 
also affected daily relations, training and education, ranking different forms of  
knowledge (FIGUEIREDO, 2013).

The sixth knowledge acquired in participating in the social movement, 
related to teaching practice skills, which was mentioned by those participants who 
are professionals of education, especially teachers of basic education. The teacher 
training is a continuous process, that is, does not end upon completion of the 
academic education, but extends throughout life and in different areas of life, and 
that’s how the experience of participating in the movement brought contributions 
for the teaching practice of these participants. According to the RF testimony:

I think the biggest contribution is in my training.  Today I 

am a teacher, and what I work in the classroom, besides 

the extension project which was another great professional 

contribution, which was to have participated in a popular 

extension project of Popular Education, which also gave me 

a way in relation to the method, the way of doing things, the 

Levante gave me content [...]

I go to the classroom today and I will work, for example, 

music with the children, then I will work a song that we 

used to sing a lot, “Negro Nagô”.  Through it I will teach 

Portuguese language, and I will work about racism, I will 

work the history of what is slavery, the slavery period and I 

will teach about resistance. If I wasn’t in the Levante I would 

be sensitive because I was in a field that was giving me that 

sensitivity to understand a lot, but I became even more 

sensitive to perceive things.19 (RF, 2017)

RF  attributes “sensitivity” to address some issues in the classroom, 
especially those related to identity, due to the experience she has had in university 
community extension programs, but also believes that such sensitivity has been 
enhanced as a result of her participation in the social movement, since as one 
of the struggle sectors of the movement is the  Negros e Negras, ,within which 
the issues referring to the history of the black people in Brazil are very debated 
within the movement, and that experience provided her with a range of learning 

19 In the original: “Eu acho que a contribuição maior mesmo é na minha formação. Hoje eu sou professora, o que eu trabalho 

em sala de aula, além do projeto de extensão que foi uma outra grande contribuição profissional, que foi ter participado 

de um projeto de Educação Popular em extensão popular, que me deu um jeito também em relação ao método, a forma 

de fazer as coisas, o Levante me deu conteúdo[...] Eu vou pra a sala de aula hoje e vou trabalhar, por exemplo, música 

com as crianças, aí eu vou trabalhar uma música que a gente cantava muito, “Negro Nagô”. Através dela eu vou trabalhar 

português, e vou trabalhar racismo, vou trabalhar história que é escravidão, o período escravocrata e vou trabalhar 

resistência. Se eu não estivesse no Levante eu iria ter sensibilidade porque estava num campo que estava me dando essa 

sensibilidade de entender muita coisa, mas eu me tornei mais sensível ainda a perceber as coisas.”
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in the relations of men and women with each other and with nature, which 
also affected daily relations, training and education, ranking different forms of  
knowledge (FIGUEIREDO, 2013).

The sixth knowledge acquired in participating in the social movement, 
related to teaching practice skills, which was mentioned by those participants who 
are professionals of education, especially teachers of basic education. The teacher 
training is a continuous process, that is, does not end upon completion of the 
academic education, but extends throughout life and in different areas of life, and 
that’s how the experience of participating in the movement brought contributions 
for the teaching practice of these participants. According to the RF testimony:

I think the biggest contribution is in my training.  Today I 

am a teacher, and what I work in the classroom, besides 

the extension project which was another great professional 

contribution, which was to have participated in a popular 

extension project of Popular Education, which also gave me 

a way in relation to the method, the way of doing things, the 

Levante gave me content [...]

I go to the classroom today and I will work, for example, 

music with the children, then I will work a song that we 

used to sing a lot, “Negro Nagô”.  Through it I will teach 

Portuguese language, and I will work about racism, I will 

work the history of what is slavery, the slavery period and I 

will teach about resistance. If I wasn’t in the Levante I would 

be sensitive because I was in a field that was giving me that 

sensitivity to understand a lot, but I became even more 

sensitive to perceive things.19 (RF, 2017)

RF  attributes “sensitivity” to address some issues in the classroom, 
especially those related to identity, due to the experience she has had in university 
community extension programs, but also believes that such sensitivity has been 
enhanced as a result of her participation in the social movement, since as one 
of the struggle sectors of the movement is the  Negros e Negras, ,within which 
the issues referring to the history of the black people in Brazil are very debated 
within the movement, and that experience provided her with a range of learning 

19 In the original: “Eu acho que a contribuição maior mesmo é na minha formação. Hoje eu sou professora, o que eu trabalho 

em sala de aula, além do projeto de extensão que foi uma outra grande contribuição profissional, que foi ter participado 

de um projeto de Educação Popular em extensão popular, que me deu um jeito também em relação ao método, a forma 

de fazer as coisas, o Levante me deu conteúdo[...] Eu vou pra a sala de aula hoje e vou trabalhar, por exemplo, música 

com as crianças, aí eu vou trabalhar uma música que a gente cantava muito, “Negro Nagô”. Através dela eu vou trabalhar 

português, e vou trabalhar racismo, vou trabalhar história que é escravidão, o período escravocrata e vou trabalhar 

resistência. Se eu não estivesse no Levante eu iria ter sensibilidade porque estava num campo que estava me dando essa 

sensibilidade de entender muita coisa, mas eu me tornei mais sensível ainda a perceber as coisas.”
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that enabled the development of such content in the classroom in a more critical 
and in-depth way.

Such positioning when addressing themes related to the history of black 
people in Brazil in association with the current situation can contribute to the 
emancipation of the students, since 56.4% of the Brazilian population declares 
themselves to be black (INSTITUTO BRASILEIRO DE GEOGRAFIA E ESTATÍSTICA 
– IBGE , 2015), and the classes mainly in the public school are mostly composed 
of black people. Thus, it is indispensable to work on themes that strengthen the 
identity, history and culture of this ethnic group.

In addition to those mentioned earlier, participants also refer to educational 
processes that resulted in learning of what we call  practical knowledge.  These 
types of knowledge consist in obtaining or developing skills  resulting from 
activities performed in the daily organization of the movement. Based on what is 
described by Gohn (2011), 12 types of learning can occur in the struggles of social 
movements: practical, theoretical, instrumental technical, political, cultural, 
linguistic, economic, symbolic, social, cognitive, reflective and ethical.

Some of the roles that participants play in the movement provide the 
basis for affirming the development of such knowledge:

My task here in the state is to pep the territorial front and 

also some more operational tasks, for instance if you need 

a bus to make a trip ... It’s some operational departments, 

executive departments that we have.20 (VP, 2017)

I am part of the Levante coordination at regional level 

and within the state coordination I am part of the finance 

collective. So, we think about the movement as a whole and 

I specifically think about the finances and help to organize.21

(YL, 2017)

Systematization also, i.e., trying to do reporting, these 

things I did too.  Quite a lot, I did a lot of rapporteurship.
22(RF, 2017)

These activities led to the construction of technical-instrumental and economic 
knowledge. Technical-instrumental knowledge is related to the understanding of 
how organizations and institutions work, the procedures, bureaucracy, roles… 

20 In the original: “A minha tarefa aqui no estado é de tocar a frente territorial e umas tarefas mais operacionais mesmo, 

precisa de um ônibus pra fazer uma viagem... Já é umas secretarias operativas, secretarias executivas que a gente tem.”

21 In the original: “Faço parte da coordenação estadual do Levante e dentro da coordenação estadual faço parte do coletivo 

de finanças. Então a gente pensa o movimento como um todo e eu especificamente penso a parte das finanças e ajudo a 

organizar, tal...”

22 In the original: “Sistematização também, tipo, tentar fazer relatoria, essas coisas eu também fazia. Bastante isso, eu fazia 

bastante relatoria.”
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that enabled the development of such content in the classroom in a more critical 
and in-depth way.

Such positioning when addressing themes related to the history of black 
people in Brazil in association with the current situation can contribute to the 
emancipation of the students, since 56.4% of the Brazilian population declares 
themselves to be black (INSTITUTO BRASILEIRO DE GEOGRAFIA E ESTATÍSTICA 
– IBGE , 2015), and the classes mainly in the public school are mostly composed 
of black people. Thus, it is indispensable to work on themes that strengthen the 
identity, history and culture of this ethnic group.

In addition to those mentioned earlier, participants also refer to educational 
processes that resulted in learning of what we call  practical knowledge.  These 
types of knowledge consist in obtaining or developing skills  resulting from 
activities performed in the daily organization of the movement. Based on what is 
described by Gohn (2011), 12 types of learning can occur in the struggles of social 
movements: practical, theoretical, instrumental technical, political, cultural, 
linguistic, economic, symbolic, social, cognitive, reflective and ethical.

Some of the roles that participants play in the movement provide the 
basis for affirming the development of such knowledge:

My task here in the state is to pep the territorial front and 

also some more operational tasks, for instance if you need 

a bus to make a trip ... It’s some operational departments, 

executive departments that we have.20 (VP, 2017)

I am part of the Levante coordination at regional level 

and within the state coordination I am part of the finance 

collective. So, we think about the movement as a whole and 

I specifically think about the finances and help to organize.21

(YL, 2017)

Systematization also, i.e., trying to do reporting, these 

things I did too.  Quite a lot, I did a lot of rapporteurship.
22(RF, 2017)

These activities led to the construction of technical-instrumental and economic 
knowledge. Technical-instrumental knowledge is related to the understanding of 
how organizations and institutions work, the procedures, bureaucracy, roles… 

20 In the original: “A minha tarefa aqui no estado é de tocar a frente territorial e umas tarefas mais operacionais mesmo, 

precisa de um ônibus pra fazer uma viagem... Já é umas secretarias operativas, secretarias executivas que a gente tem.”

21 In the original: “Faço parte da coordenação estadual do Levante e dentro da coordenação estadual faço parte do coletivo 

de finanças. Então a gente pensa o movimento como um todo e eu especificamente penso a parte das finanças e ajudo a 

organizar, tal...”

22 In the original: “Sistematização também, tipo, tentar fazer relatoria, essas coisas eu também fazia. Bastante isso, eu fazia 

bastante relatoria.”
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and economic knowledge, as the name proposes, relates to knowledge about 
finance.

Thus, according to the first testimony, the activity of providing a bus, causes 
the participant to mobilize a set of knowledge according to an organizational 
logic. For example, if the request for transportation is made within the movement 
itself, it has to go to the finance sector to access the money needed to fulfill such 
a request, but if, on the other hand, the request is made to some public agency, 
as the city hall or secretary of state, a bureaucratic path must also be covered.

The second deponent, a  law graduate, also plays a role in the area 
of finance.  To this end, YL also needed to develop knowledge related to this 
function. Likewise, RF also needed to develop the necessary knowledge to perform 
the reporting of the movement actions.  We see examples of other practical 
knowledge in CB’s account that tells how she uses the knowledge acquired in the 
movement in her workers union practice:

Today, I am a teacher and a syndicalist.  I’m in the union 

milieu, and there I can use many of the things I learned 

during my time at the Levante Popular da Juventude in 

my area. Of course, I keep studying, my emphasis today is 

education, the things that involve my profession, but I take 

many of the principles of the Levante there, don’t I?  This 

thing of studying, of training, of organizing ourselves, the 

fact that I am in the union, is a way of organizing myself, 

and the struggles that we conducted and will be conducting 

from now on, increasingly against this government. [...]

I was always a person who had difficulties speaking in public, 

I am not one of the most talking persons, who has very 

good orality, but today I speak in public, more easily.  [...] 

So I participated in many formations during these times, 

organized by the Levante and other organizations that are 

from the same popular field and then today I have a little 

more freedom, I can debate about agendas that before I 

would not know, political agendas,  education guidelines, 

minimally about health care, that was the result of that.23

(CB, 2017)

23 In the original: “Hoje, eu estou enquanto professora e como sindicalista. Estou no meio sindical, e aí eu consigo usar muitas 

das coisas que eu aprendi durante essa minha passagem no Levante Popular da Juventude na minha área. Claro que 

continuo estudando, minha ênfase maior hoje é a educação, as coisas que envolvem minha profissão, mas levo muitos dos 

princípios do Levante pra lá, não é? Essa história de estudar, da formação, da gente se organizar, o fato de eu estar no 

sindicato, é uma forma de eu estar me organizando, e as lutas que a gente pautou e vai pautar daqui pra a frente, cada vez 

mais nesse governo [...] Eu sempre fui uma pessoa que tinha dificuldades de falar em público, eu não sou das pessoas mais 

falantes, que tem a oralidade muito boa, mas hoje eu falo em público, com mais facilidade. [...]Então eu participei de muitas 

formações durante esses tempos tanto do Levante como de outras organizações que são do mesmo campo popular e aí 

hoje eu tenho um pouco mais de liberdade, eu consigo debater sobre pautas que antes eu não saberia, pautas políticas, 

pautas da educação, minimamente da saúde, então alguns debates, alguns acúmulos que foi fruto disso aí.”
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and economic knowledge, as the name proposes, relates to knowledge about 
finance.

Thus, according to the first testimony, the activity of providing a bus, causes 
the participant to mobilize a set of knowledge according to an organizational 
logic. For example, if the request for transportation is made within the movement 
itself, it has to go to the finance sector to access the money needed to fulfill such 
a request, but if, on the other hand, the request is made to some public agency, 
as the city hall or secretary of state, a bureaucratic path must also be covered.

The second deponent, a  law graduate, also plays a role in the area 
of finance.  To this end, YL also needed to develop knowledge related to this 
function. Likewise, RF also needed to develop the necessary knowledge to perform 
the reporting of the movement actions.  We see examples of other practical 
knowledge in CB’s account that tells how she uses the knowledge acquired in the 
movement in her workers union practice:

Today, I am a teacher and a syndicalist.  I’m in the union 

milieu, and there I can use many of the things I learned 

during my time at the Levante Popular da Juventude in 

my area. Of course, I keep studying, my emphasis today is 

education, the things that involve my profession, but I take 

many of the principles of the Levante there, don’t I?  This 

thing of studying, of training, of organizing ourselves, the 

fact that I am in the union, is a way of organizing myself, 

and the struggles that we conducted and will be conducting 

from now on, increasingly against this government. [...]

I was always a person who had difficulties speaking in public, 

I am not one of the most talking persons, who has very 

good orality, but today I speak in public, more easily.  [...] 

So I participated in many formations during these times, 

organized by the Levante and other organizations that are 

from the same popular field and then today I have a little 

more freedom, I can debate about agendas that before I 

would not know, political agendas,  education guidelines, 

minimally about health care, that was the result of that.23

(CB, 2017)

23 In the original: “Hoje, eu estou enquanto professora e como sindicalista. Estou no meio sindical, e aí eu consigo usar muitas 

das coisas que eu aprendi durante essa minha passagem no Levante Popular da Juventude na minha área. Claro que 

continuo estudando, minha ênfase maior hoje é a educação, as coisas que envolvem minha profissão, mas levo muitos dos 

princípios do Levante pra lá, não é? Essa história de estudar, da formação, da gente se organizar, o fato de eu estar no 

sindicato, é uma forma de eu estar me organizando, e as lutas que a gente pautou e vai pautar daqui pra a frente, cada vez 

mais nesse governo [...] Eu sempre fui uma pessoa que tinha dificuldades de falar em público, eu não sou das pessoas mais 

falantes, que tem a oralidade muito boa, mas hoje eu falo em público, com mais facilidade. [...]Então eu participei de muitas 

formações durante esses tempos tanto do Levante como de outras organizações que são do mesmo campo popular e aí 

hoje eu tenho um pouco mais de liberdade, eu consigo debater sobre pautas que antes eu não saberia, pautas políticas, 

pautas da educação, minimamente da saúde, então alguns debates, alguns acúmulos que foi fruto disso aí.”
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Through this testimony it is possible to observe four types of 
learning resulting from acting in the social movement:  political, social, 
cognitive  and  practical  learning.  According to  Gohn  (2011), political learning is 
related to knowledge about the rights and the professional category to which 
each worker belongs; the social learning, in turn, is knowledge related to public 
speaking and about behaviors of different groups in different contexts, among 
other knowledge, and cognitive knowledge learning is related to those contents, 
problems or themes that concern ourselves, acquired in the different spaces of 
participation. This knowledge concerns the construction of knowledge about the 
performance in a social movement and its organization.  In the action of this 
individual as a syndicalist, she applies the practical knowledge that she claims to 
have acquired by participating in the movement.

The third set of knowledge acquired in participating in the social 
movement was identified as related to human values, as it led individuals to reflect 
on themselves and about being in society. According to Schwartz (2001), human 
values   refer to desirable goals that transcend specific situations and they may vary 
in importance, but overall guide the life of a person or other social entity.  Gouveia 
et. al. (2003), stress the idea that research on the theme usually understand values   
as guidelines for human action, relating them to various individual behaviors and 
/ or attitudes.

Given this, and according to the narratives, as the movement studied 
is a space for reflection and action in search of social transformation, aspects 
related to human values   are addressed in the participation of the subjects in 
this organization. This occurs through the experienced, reflective and practical 
approach of principles that are intertwined with the motivations and evaluative 
judgments about themselves and the others, about collectivities, directing both 
individual and collective actions that will have social reflexes. The first of these 
values concerns black identity:

And even for me to recognize myself as a black person, you 

know, it was a very slow process. Nowadays my hair is so big, 

but old, I used to cut my hair like that before (picks it up to 

show what it was like before and how it is now), you know, a 

year ago I’ve been letting it grow, you know. It’s been hard, 

you’re recognizing yourself even while black.24 (VP, 2017)

From the problematization of issues related to racism, it was possible for 
this deponent to review the social representation of the black from a historically 
constructed view of “being black” and that this view was reconstructed for this 
participant now taking positive aspects.

24 In the original: “E até pra eu me reconhecer enquanto pessoa negra, sabe, foi todo um processo que foi muito lento. Hoje 

em dia meu cabelo está grande assim, mas velho, antes eu cortava meu cabelo assim [pega no cabelo para mostrar como 

era antes e como está agora], sabe, há um ano que eu estou deixando ele crescer, sabe. Está sendo difícil, você está se 

reconhecendo mesmo enquanto negro.”
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Through this testimony it is possible to observe four types of 
learning resulting from acting in the social movement:  political, social, 
cognitive  and  practical  learning.  According to  Gohn  (2011), political learning is 
related to knowledge about the rights and the professional category to which 
each worker belongs; the social learning, in turn, is knowledge related to public 
speaking and about behaviors of different groups in different contexts, among 
other knowledge, and cognitive knowledge learning is related to those contents, 
problems or themes that concern ourselves, acquired in the different spaces of 
participation. This knowledge concerns the construction of knowledge about the 
performance in a social movement and its organization.  In the action of this 
individual as a syndicalist, she applies the practical knowledge that she claims to 
have acquired by participating in the movement.

The third set of knowledge acquired in participating in the social 
movement was identified as related to human values, as it led individuals to reflect 
on themselves and about being in society. According to Schwartz (2001), human 
values   refer to desirable goals that transcend specific situations and they may vary 
in importance, but overall guide the life of a person or other social entity.  Gouveia 
et. al. (2003), stress the idea that research on the theme usually understand values   
as guidelines for human action, relating them to various individual behaviors and 
/ or attitudes.

Given this, and according to the narratives, as the movement studied 
is a space for reflection and action in search of social transformation, aspects 
related to human values   are addressed in the participation of the subjects in 
this organization. This occurs through the experienced, reflective and practical 
approach of principles that are intertwined with the motivations and evaluative 
judgments about themselves and the others, about collectivities, directing both 
individual and collective actions that will have social reflexes. The first of these 
values concerns black identity:

And even for me to recognize myself as a black person, you 

know, it was a very slow process. Nowadays my hair is so big, 

but old, I used to cut my hair like that before (picks it up to 

show what it was like before and how it is now), you know, a 

year ago I’ve been letting it grow, you know. It’s been hard, 

you’re recognizing yourself even while black.24 (VP, 2017)

From the problematization of issues related to racism, it was possible for 
this deponent to review the social representation of the black from a historically 
constructed view of “being black” and that this view was reconstructed for this 
participant now taking positive aspects.

24 In the original: “E até pra eu me reconhecer enquanto pessoa negra, sabe, foi todo um processo que foi muito lento. Hoje 

em dia meu cabelo está grande assim, mas velho, antes eu cortava meu cabelo assim [pega no cabelo para mostrar como 

era antes e como está agora], sabe, há um ano que eu estou deixando ele crescer, sabe. Está sendo difícil, você está se 

reconhecendo mesmo enquanto negro.”
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This reconstruction was expressed by him, above all, by the recharacter-
ization of the use of his hair, such an important element in the representation of 
the social body and language, because the hair represents not only individual and 
biological characteristics , but also the identification with a certain ethnic group 
and a culture (GOMES, 2006).

The second type of knowledge regarding human values   was designated as 
to live together with who is different , because the testimonies led us to realize that 
the experience of participation in the movement allowed young people to review 
values   related to racism, class, gender and sexuality, thus , the discussion on 
these themes is related to “ identity and difference “.

The identity is affirmed in between the identification of what one is and 
the denial of  the  different, i.e., of what one is not.  Thus, when one say “I am 
a man”, “I am white”, “I am straight”, “I am a Christian”, is affirming oneself 
through the difference of the other who is “woman”, “black”, “homosexual”, 
“Muslim”, for example. These binary positions such as: male/female, white/black, 
heterosexual/homosexual, Christian/Muslim, always include a positive value due 
to the negativity of the counterpart. To problematize the conveniences in each 
of these dichotomies implies to perceive the identity and the difference from the 
power relations that lie underneath them (SILVA, 2000).

The following testimony describes how the experiences lived in the move-
ment allowed a participant to make self-reflections regarding his way of relating 
with “the different”, especially those differences related to sexual orientation, 
socioeconomic origin and skin color:

[...] what struck me most about the Levante was the contact 

with people totally different from my reality. So that, in the 

beginning, it was very difficult for me, it was so much for me 

to assimilate; other social classes, other ways ... people are 

very diverse within the Levante. So, me, this white middle-

class boy, with that little life ... and then I started to coexist 

... not that I didn’t lived with others before, but I say like 

that, I don’t know. This coexistence awakened me to things, 

to my defects, to my addictions, to my prejudices, which 

started to break down. Things I even thought I had broken 

before. This thing of prejudice, we have in the Levante the 

concerns about gender, sexual diversity, race issues. In my 

mind, that was already solved for me, in theory, because 

I could already understand the LGBTphobia and the 

machismo thing, and in practice, when I started to live with 

these people, it was when I really discovered that there were 

things that were much deeper in my conscience. And that 

changed because of my action in the Levante. And in cause 

of that pedagogical action from other people. Not only do 

other people come to tell me, “Look, you’re doing this or 

that”, not only this, this too, but also myself seeing that and 
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This reconstruction was expressed by him, above all, by the recharacter-
ization of the use of his hair, such an important element in the representation of 
the social body and language, because the hair represents not only individual and 
biological characteristics , but also the identification with a certain ethnic group 
and a culture (GOMES, 2006).

The second type of knowledge regarding human values   was designated as 
to live together with who is different , because the testimonies led us to realize that 
the experience of participation in the movement allowed young people to review 
values   related to racism, class, gender and sexuality, thus , the discussion on 
these themes is related to “ identity and difference “.

The identity is affirmed in between the identification of what one is and 
the denial of  the  different, i.e., of what one is not.  Thus, when one say “I am 
a man”, “I am white”, “I am straight”, “I am a Christian”, is affirming oneself 
through the difference of the other who is “woman”, “black”, “homosexual”, 
“Muslim”, for example. These binary positions such as: male/female, white/black, 
heterosexual/homosexual, Christian/Muslim, always include a positive value due 
to the negativity of the counterpart. To problematize the conveniences in each 
of these dichotomies implies to perceive the identity and the difference from the 
power relations that lie underneath them (SILVA, 2000).

The following testimony describes how the experiences lived in the move-
ment allowed a participant to make self-reflections regarding his way of relating 
with “the different”, especially those differences related to sexual orientation, 
socioeconomic origin and skin color:

[...] what struck me most about the Levante was the contact 

with people totally different from my reality. So that, in the 

beginning, it was very difficult for me, it was so much for me 

to assimilate; other social classes, other ways ... people are 

very diverse within the Levante. So, me, this white middle-

class boy, with that little life ... and then I started to coexist 

... not that I didn’t lived with others before, but I say like 

that, I don’t know. This coexistence awakened me to things, 

to my defects, to my addictions, to my prejudices, which 

started to break down. Things I even thought I had broken 

before. This thing of prejudice, we have in the Levante the 

concerns about gender, sexual diversity, race issues. In my 

mind, that was already solved for me, in theory, because 

I could already understand the LGBTphobia and the 

machismo thing, and in practice, when I started to live with 

these people, it was when I really discovered that there were 

things that were much deeper in my conscience. And that 

changed because of my action in the Levante. And in cause 

of that pedagogical action from other people. Not only do 

other people come to tell me, “Look, you’re doing this or 

that”, not only this, this too, but also myself seeing that and 
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saying “Wow, I can’t believe I still thought this or did this, I 

had never noticed!”, finally, it has changed a lot in my life.25

(YL, 2017)

According to the testimony, it is possible to see that YL believed that 
before engaging in the social movement, his personal questions regarding 
identities other than his “were resolved”, but through situations of confrontation 
with other participants and through self-reflection he came to the conclusion 
that his way of thinking and living with one another did not agree with what he 
considered to be ideal or desirable, and so there was a change in behavior.

Through this narrative it is also possible to realize that the educational 
experience lived in the movement is able to modify the way of relating with 
the other, through an education that is reflexive and problematizing which goes 
beyond the principles of respect and tolerance, but reaches above all an analysis 
of the place of power in social relations.

The third set of knowledge related to human values   concerns the precedency 
of the collective over the individual and is associated with the concept of solidarity, 
intrinsic characteristic of a social movement. Etymologically the word solidarity 
comes from the Latin word solidus, which brings us to the field of geometry and to 
bodies in three dimensions. Costa (2009) adds to this etymological feature some 
others, such as ethics, commitment to another independent social being, relaxed 
collaboration based on social sensitivity and generosity.

Within social movements, solidarity is the articulation between those 
involved, through common referential base experiences, values   and ideologies 
built by the group.  The group trajectory is constructed through individual 
trajectories, which does not mean that internally the movement is a harmonious 
and homogeneous space, that there are no differences inside (GOHN, 2002), as 
can be seen from the following participant:

[...] this thing of understanding that when you are building 

something collectively, collective decisions are superior to 

our own conscience, so, in certain moments it happened, 

“Oh, I don’t think this attitude, this action, this response 

that we will give is the most correct for the moment”, but 

also understanding that this was built collectively and that 

25 In the original: “o que mais me marcou no Levante foi o contato com pessoas totalmente diferentes da minha realidade. 

Então isso, inclusive no começo, foi muito difícil pra mim, tanto para eu assimilar outras classes sociais, outras formas... 

as pessoas são muito diversificadas dentro do Levante. Então assim, eu aquele menino branco de classe média, tal, com 

aquela vidinha... e aí passei a conviver... não que antes não convivesse, mas eu digo assim, não sei. Essa convivência 

me despertou pra coisas, pra defeitos meus, pra vícios meus, pra preconceitos meus, que foram se quebrando. Coisas 

inclusive que eu achava que já tinha quebrado. Essa coisa do preconceito, a gente tem no Levante os recortes de gênero, 

da diversidade sexual, de raça, não é. Na minha cabeça, isso pra mim já estava solucionado, na teoria, porque eu já 

conseguia compreender a coisa do machismo, da LGBTfobia, sendo que na prática, quando eu comecei a conviver com 

essas pessoas, foi que realmente descobri que existiam coisas que estavam muito mais profundas na minha consciência, 

não é. E aí isso se transformou por causa da minha ação no Levante. E a partir dessa ação pedagógica mesmo das outras 

pessoas. Não só de outras pessoas virem me dizer, “Olha, você está fazendo isso ou aquilo”, não só isso, isso também, 

mas também de enxergar aquilo, eu mesmo enxergar e dizer “Poxa, não acredito que eu ainda pensava isso ou fazia isso, 

nunca tinha notado”, enfim, isso se transformou muito na minha vida.”
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saying “Wow, I can’t believe I still thought this or did this, I 

had never noticed!”, finally, it has changed a lot in my life.25

(YL, 2017)

According to the testimony, it is possible to see that YL believed that 
before engaging in the social movement, his personal questions regarding 
identities other than his “were resolved”, but through situations of confrontation 
with other participants and through self-reflection he came to the conclusion 
that his way of thinking and living with one another did not agree with what he 
considered to be ideal or desirable, and so there was a change in behavior.

Through this narrative it is also possible to realize that the educational 
experience lived in the movement is able to modify the way of relating with 
the other, through an education that is reflexive and problematizing which goes 
beyond the principles of respect and tolerance, but reaches above all an analysis 
of the place of power in social relations.

The third set of knowledge related to human values   concerns the precedency 
of the collective over the individual and is associated with the concept of solidarity, 
intrinsic characteristic of a social movement. Etymologically the word solidarity 
comes from the Latin word solidus, which brings us to the field of geometry and to 
bodies in three dimensions. Costa (2009) adds to this etymological feature some 
others, such as ethics, commitment to another independent social being, relaxed 
collaboration based on social sensitivity and generosity.

Within social movements, solidarity is the articulation between those 
involved, through common referential base experiences, values   and ideologies 
built by the group.  The group trajectory is constructed through individual 
trajectories, which does not mean that internally the movement is a harmonious 
and homogeneous space, that there are no differences inside (GOHN, 2002), as 
can be seen from the following participant:

[...] this thing of understanding that when you are building 

something collectively, collective decisions are superior to 

our own conscience, so, in certain moments it happened, 

“Oh, I don’t think this attitude, this action, this response 

that we will give is the most correct for the moment”, but 

also understanding that this was built collectively and that 

25 In the original: “o que mais me marcou no Levante foi o contato com pessoas totalmente diferentes da minha realidade. 

Então isso, inclusive no começo, foi muito difícil pra mim, tanto para eu assimilar outras classes sociais, outras formas... 

as pessoas são muito diversificadas dentro do Levante. Então assim, eu aquele menino branco de classe média, tal, com 

aquela vidinha... e aí passei a conviver... não que antes não convivesse, mas eu digo assim, não sei. Essa convivência 

me despertou pra coisas, pra defeitos meus, pra vícios meus, pra preconceitos meus, que foram se quebrando. Coisas 

inclusive que eu achava que já tinha quebrado. Essa coisa do preconceito, a gente tem no Levante os recortes de gênero, 

da diversidade sexual, de raça, não é. Na minha cabeça, isso pra mim já estava solucionado, na teoria, porque eu já 

conseguia compreender a coisa do machismo, da LGBTfobia, sendo que na prática, quando eu comecei a conviver com 

essas pessoas, foi que realmente descobri que existiam coisas que estavam muito mais profundas na minha consciência, 

não é. E aí isso se transformou por causa da minha ação no Levante. E a partir dessa ação pedagógica mesmo das outras 

pessoas. Não só de outras pessoas virem me dizer, “Olha, você está fazendo isso ou aquilo”, não só isso, isso também, 

mas também de enxergar aquilo, eu mesmo enxergar e dizer “Poxa, não acredito que eu ainda pensava isso ou fazia isso, 

nunca tinha notado”, enfim, isso se transformou muito na minha vida.”
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I will not be boycotting. Ah, I won’t just admit my position 

because we are in a space to build it collectively and we 

need to understand that the collective constructions surpass 

the individual ones. I think that’s like this.26 (YL, 2017)

Solidarity is expressed by the movement in the way it presents itself in 
public, in the speech they manifest, in the practices they articulate in external 
events, which makes them create in the social imagination a figure of oneness, 
a vision of wholeness. Thus, solidarity “also means taking up the defense of the 
interests and rights of others, even if their own interests, individually considered, 
may not be, at least immediately, at stake” (MEDINA, 2008, p. 346).

From the testimonies, as the following, it is possible to realize that there 
is a concern with the perpetuation of the values seen   in the participation of the 
movement, as well as other results produced and experienced in this participation:

I think I have learned many values   that govern my life today, 

humility, the spirit of sacrifice, of loving each other even 

with differences, and of realizing that what I am doing now 

goes beyond what is set, to other generations, for people 

who do not know me but are people like me, it’s indeed a 

learning for life.27 (MD, 2017)

In this way, solidarity goes beyond compassionate action and altruism 
towards the other or society, marking the collective from the individual, as a 
form of constancy in which the whole and the parts preserve each other and 
appears to be an essential value., from the perspective of the participants of the 
LPJ, for building individual and socially fairer human relationships.

FINAL CONSIDERATIONS
With its origins in the Via Campesina, which has been struggling against the 
monopoly of food production in the world, the social movement studied, as 
well as the Via, has among its objectives the promotion of social justice and 
solidarity. But, in addition to problematizing the relationship of workers with 
labor in a context of neoliberal production, the Levante Popular da Juventude 
has also included in its struggle’s other social conflicts concerning identity issues.

26 In the original: “dessa coisa de entender que quando você está construindo algo coletivamente, as decisões coletivas são 

superiores a nossa própria consciência, então certos momentos aconteceu, “Ah, eu não acho que essa atitude, essa ação, 

essa resposta que a gente vai dar é a mais correta pra o momento”, mas entender que isso foi construído coletivamente e 

que eu não vou estar boicotando. Ah, eu não vou admitir só o que é a minha posição porque a gente está num espaço de 

construir isso coletivamente e a gente precisa entender que as construções coletivas superam as individuais. Acho que é 

mais ou menos isso.”

27 In the original: “Acho que eu aprendi muitos valores, que hoje regem a minha vida, da humildade, do espírito de sacrifício, 

de amar o outro mesmo com as diferenças, e de perceber que o que eu estou fazendo agora vai para além disso que está 

colocado, para outras gerações, pra pessoas que não me conhecem mas são povos como eu, é um aprendizado de vida 

mesmo.
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I will not be boycotting. Ah, I won’t just admit my position 

because we are in a space to build it collectively and we 

need to understand that the collective constructions surpass 

the individual ones. I think that’s like this.26 (YL, 2017)

Solidarity is expressed by the movement in the way it presents itself in 
public, in the speech they manifest, in the practices they articulate in external 
events, which makes them create in the social imagination a figure of oneness, 
a vision of wholeness. Thus, solidarity “also means taking up the defense of the 
interests and rights of others, even if their own interests, individually considered, 
may not be, at least immediately, at stake” (MEDINA, 2008, p. 346).

From the testimonies, as the following, it is possible to realize that there 
is a concern with the perpetuation of the values seen   in the participation of the 
movement, as well as other results produced and experienced in this participation:

I think I have learned many values   that govern my life today, 

humility, the spirit of sacrifice, of loving each other even 

with differences, and of realizing that what I am doing now 

goes beyond what is set, to other generations, for people 

who do not know me but are people like me, it’s indeed a 

learning for life.27 (MD, 2017)

In this way, solidarity goes beyond compassionate action and altruism 
towards the other or society, marking the collective from the individual, as a 
form of constancy in which the whole and the parts preserve each other and 
appears to be an essential value., from the perspective of the participants of the 
LPJ, for building individual and socially fairer human relationships.

FINAL CONSIDERATIONS
With its origins in the Via Campesina, which has been struggling against the 
monopoly of food production in the world, the social movement studied, as 
well as the Via, has among its objectives the promotion of social justice and 
solidarity. But, in addition to problematizing the relationship of workers with 
labor in a context of neoliberal production, the Levante Popular da Juventude 
has also included in its struggle’s other social conflicts concerning identity issues.

26 In the original: “dessa coisa de entender que quando você está construindo algo coletivamente, as decisões coletivas são 

superiores a nossa própria consciência, então certos momentos aconteceu, “Ah, eu não acho que essa atitude, essa ação, 

essa resposta que a gente vai dar é a mais correta pra o momento”, mas entender que isso foi construído coletivamente e 

que eu não vou estar boicotando. Ah, eu não vou admitir só o que é a minha posição porque a gente está num espaço de 

construir isso coletivamente e a gente precisa entender que as construções coletivas superam as individuais. Acho que é 

mais ou menos isso.”

27 In the original: “Acho que eu aprendi muitos valores, que hoje regem a minha vida, da humildade, do espírito de sacrifício, 

de amar o outro mesmo com as diferenças, e de perceber que o que eu estou fazendo agora vai para além disso que está 

colocado, para outras gerações, pra pessoas que não me conhecem mas são povos como eu, é um aprendizado de vida 

mesmo.
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Thus, it is possible to identify a double character of the field where the 
struggles of this movement take place. The first of these is the socio-political , manifest 
in the actions of the sectors through which the movement organizes the struggle: 
black people; sexual and gender diversity; women, and which is related to the 
constitution of the movement identity and to cultural resistance, which allows 
us to study it from the theory of New Social Movements, through the works of 
Alain Touraine (1965), Alberto Melucci (1976) and Claus Offe (1983), for example.

The second character is the political-economic one , which is based on the 
conflicts of interest originating from class struggles, which allows us to understand 
it using the Marxist theory of analysis of the new social movements, expressed 
in the studies of Jordi Borja (1975), Manuel Castells (1974), Eric Hobsbawn (1970) 
and George Rudé (1982), for example. It is important to note, however, that the 
struggles of those groups – black people, women and LGBT community –, are 
not inseparable from the class struggle, since Brazilian society is governed by a 
capitalist-patriarchal-racist system.

The path taken in the struggle for reality transformation is rich in the 
construction of knowledge. In the organization of the studied social movement, 
it is possible to notice that there is a wide  intentional  education work  of the 
individuals, through study, reflection and  problematization  of the themes 
that emerge from an analytical investigation of the Brazilian reality. But there 
is also  that  unintentional  construction of knowledge, which results from the 
experience of participation itself, as the result of discussions, from listening the 
story or life history of the other, from the preparation for the participation in a 
public act, among other activities.

But, naturally, the possible paths for social movements study are not exhausted 
in what was addressed in this study. It was possible to identify other possible directions 
for further research.  One of these directions is the deepening of studies on how 
participation in these collectivities reaches the human values   that the individuals bring 
with them and how these values change during the struggle for social transformation. In 
the studied movement it was possible to identify that the praxis  that involves the 
valuation of life experiences, the admission and recognition of the importance of black 
identity, gender equality, solidarity and relevance of acting and thinking collectively, 
modified individual and collective postures of the subjects who experienced such an 
educational practice. To further research on this theme is significant to understand 
how educational experiences in social movements and other informal and non-formal 
spaces of education relate to human values.
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Thus, it is possible to identify a double character of the field where the 
struggles of this movement take place. The first of these is the socio-political , manifest 
in the actions of the sectors through which the movement organizes the struggle: 
black people; sexual and gender diversity; women, and which is related to the 
constitution of the movement identity and to cultural resistance, which allows 
us to study it from the theory of New Social Movements, through the works of 
Alain Touraine (1965), Alberto Melucci (1976) and Claus Offe (1983), for example.

The second character is the political-economic one , which is based on the 
conflicts of interest originating from class struggles, which allows us to understand 
it using the Marxist theory of analysis of the new social movements, expressed 
in the studies of Jordi Borja (1975), Manuel Castells (1974), Eric Hobsbawn (1970) 
and George Rudé (1982), for example. It is important to note, however, that the 
struggles of those groups – black people, women and LGBT community –, are 
not inseparable from the class struggle, since Brazilian society is governed by a 
capitalist-patriarchal-racist system.

The path taken in the struggle for reality transformation is rich in the 
construction of knowledge. In the organization of the studied social movement, 
it is possible to notice that there is a wide  intentional  education work  of the 
individuals, through study, reflection and  problematization  of the themes 
that emerge from an analytical investigation of the Brazilian reality. But there 
is also  that  unintentional  construction of knowledge, which results from the 
experience of participation itself, as the result of discussions, from listening the 
story or life history of the other, from the preparation for the participation in a 
public act, among other activities.

But, naturally, the possible paths for social movements study are not exhausted 
in what was addressed in this study. It was possible to identify other possible directions 
for further research.  One of these directions is the deepening of studies on how 
participation in these collectivities reaches the human values   that the individuals bring 
with them and how these values change during the struggle for social transformation. In 
the studied movement it was possible to identify that the praxis  that involves the 
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identity, gender equality, solidarity and relevance of acting and thinking collectively, 
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